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  Y
Dear Colleagues,

Rest is not idleness, and to lie sometimes on the grass under trees on a 
summer’s day, listening to the murmur of the water, or watching the 

clouds float across the sky, is by no means a waste of time. 

          Sir John Lubbock

(Victorian polymath and Liberal politician 1834 –1913)

ou are going to receive the present issue a little before the beginning of the new 
school year.  For the time being, all the members of our Board are still in Athens 
trying to do their best to promote and defend our profession… 

In the beginning of this issue there is an article by Erasmia Markatou on how to 
facilitate students with learning disabilities in foreign language classrooms. Mr 
Dimitris Rinis suggests fun ways of introducing English to the first and second 
graders of primary school. On the other hand, Mrs Mary Primi experiments on the 
effectiveness of teaching drama to State Junior High School students. In addition, 
Mrs Garifallia Syrigou-Doriza discusses why Literature is an invaluable cultural 
means of teaching and studying English. Last but not least, Mrs Anna Varna 
highlights the importance for teachers of English to be connected with other 
colleagues and suggests various ways of doing so. 

What is more, P.E.K.A.D.E. has published a text referring to the recent changes 
being implemented by the Ministry of Education on the selection process of the 
candidates for the headship of school units and on the points awarded to them.  

…And don’t forget the P.E.K.A.D.E. event on 8th October! You are welcome to 
participate with your proposals. Be there and share the suggestions and ideas 
included in the thematic units of the event with other colleagues.

Wishing you a creative school year...

Konstantina Kotsi
Secretary General

Editorial
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English on the spot Festival
Τον περασμένο Ιούνιο η ΠΕΚΑΔΕ δέχτηκε πρόσκληση 

από τους εκπαιδευτικούς Αγγλικής των δημόσιων Σχο-
λείων του Νομού Ρεθύμνου και τη Σχολική Σύμβουλο 
Αγγλικής Γλώσσας  Ηρακλείου και Ρεθύμνου, κ. Αγγε-
λιδάκη Πετσαγγουράκη Δέσποινα, για να συμμετάσχει με 
κάποιο μέλος της στο “English on the Spot” Festival 
και στην Επιτροπή Αξιολόγησης για την ανάδειξη των κα-
λύτερων συμμετοχών. Το Διοικητικό Συμβούλιο δέχτηκε 
με χαρά να συμμετέχει στην εκδήλωση και στην Επιτρο-
πή και ανάθεσε στην Αντιπρόεδρο, κ. Φωτεινή Βενέτη, 
να ταξιδέψει στο Ρέθυμνο και να αντιπροσωπεύσει την 
Ένωση. 

Το Φεστιβάλ, που είχε ως στόχο την προαγωγή της 
διδασκαλίας της Αγγλικής μέσα από την ενθάρρυνση 
των μαθητών και την  ενδυνάμωση των εκπαιδευτικών,  
πραγματοποιήθηκε την Παρασκευή 10 και το Σάββα-
το 11 Ιουνίου 2011 στο ‘Σπίτι του Πολιτισμού’ και στην 
Πλατεία  Μικρασιατών στο Ρέθυμνο.  Στο  ‘Σπίτι του Πο-
λιτισμού’  εκτέθηκαν τα έργα που δημιούργησαν οι μαθη-
τές και οι μαθήτριες των Σχολείων ενώ στην πλατεία Μι-
κρασιατών παρουσιάστηκαν οι ‘ζωντανές’ συμμετοχές, 
ολοκληρώθηκαν ψυχοπαιδαγωγικές δραστηριότητες για 
τους  μαθητές, τους νέους και τους επισκέπτες που βρέ-
θηκαν  στο χώρο και τέλος έγινε η βράβευση. Οι εκδηλώ-
σεις πραγματοποιήθηκαν στο πλαίσιο του ανοίγματος του 
Σχολείου στην τοπική κοινωνία και τέθηκαν υπό την αι-
γίδα του Υπουργείου Παιδείας Δ.Β.Μ.Θ. και της Περιφε-
ρειακής Διεύθυνσης Εκπαίδευσης Κρήτης.  Οι συμμετο-
χές  ξεπέρασαν τις 1000 και φιλοξενήθηκαν έργα μαθη-
τών από πολλούς νομούς της Ελλάδας.

Μέσα σε ατμόσφαιρα γεμάτη χρώματα, δημιουργική δι-
άθεση και ενέργεια μαθητές και εκπαιδευτικοί παρουσία-
σαν projects και εργασίες που δημιούργησαν κατά τη δι-
άρκεια της σχολικής χρονιάς στα πλαίσια του μαθήματος 
των Αγγλικών. Ανέβασαν θεατρικές παραστάσεις που οι 

ίδιοι συνέθεσαν, έπαιξαν παιχνίδια στα αγγλικά, τραγού-
δησαν, χόρεψαν και παρουσίασαν βίντεο που είχαν ετοι-
μάσει σ’ ένα πάρτι που συνεχίστηκε ως αργά. Η εκδή-
λωση έκλεισε με διθυραμβικά σχόλια και ενθουσιασμό 
από όλους τους παρευρισκομένους. Η ΠΕΚΑΔΕ εύχεται 
σε όλους τους εμπλεκομένους καλή συνέχεια στο πολύ-
τιμο έργο τους και ελπίζει ότι το  “English on the Spot” 
Festival θα συνεχίζει να εμπνέει και να ενθαρρύνει την 
εκπαιδευτική κοινότητα  για την ανάληψη και ολοκλήρω-
ση παρόμοιων καινοτόμων εκπαιδευτικών δράσεων. 

Δεύτερη ξένη γλώσσα στην 
Πρωτοβάθμια & Δευτεροβάθμια 
Εκπαίδευση

Το ζήτημα της επιλογής της δεύτερης ξένης γλώσ-
σας στην Πρωτοβάθμια και Δευτεροβάθμια Εκπαίδευ-
ση απασχόλησε πολύ σοβαρά το Διοικητικό μας Συμβού-
λιο. Όπως είναι ήδη γνωστό από το σχολικό έτος 2012-
2013 οι μαθητές κάθε σχολικής μονάδας δε θα έχουν 
τη δυνατότητα επιλογής της δεύτερης ξένης γλώσσας 
στο χώρο του σχολείου τους. Ενώ δηλαδή μέχρι τώρα το 
σχολείο προσέφερε δύο δεύτερες ξένες γλώσσες και οι 
μαθητές μπορούσαν να επιλέγουν τη μία εκ των δύο, στο 
μέλλον θα παρακολουθούν τη γλώσσα που θα προσφέ-
ρει το σχολείο ή σε περίπτωση που επιθυμούν να παρα-
κολουθήσουν μία διαφορετική γλώσσα θα μπορούν κατά 
πάσα πιθανότητα να μετεγγράφονται σε σχολείο που 
προσφέρει τη γλώσσα επιλογής τους.    

Αναγνωρίζοντας την ανάγκη δυνατότητας επιλογής 
δεύτερης ξένης γλώσσας μέσα στην κάθε σχολική μονά-
δα, ώστε να ενισχύεται η γλωσσομάθεια, η πολυγλωσ-
σία και η αξία του σεβασμού απέναντι στις πολιτισμικές 
ομοιότητες και διαφορές των λαών,  η Ένωσή μας συνέ-
ταξε και δημοσίευσε σχετικό Δελτίο Τύπου. Υποστηρίξα-
με ότι στο πλαίσιο της Ευρωπαϊκής διάστασης στην  σύγ-
χρονη εκπαίδευση η Πολιτεία οφείλει να ενθαρρύνει με 
κάθε τρόπο τους νέους να μαθαίνουν περισσότερες από 

KOΣΜΑΣ ΒΛΑΧΟΣ

ΔΡΑΣΤΗΡΙΟΤΗΤΕΣ ΤΗΣ ΠΕΚΑΔΕΔΡΑΣΤΗΡΙΟΤΗΤΕΣ ΤΗΣ ΠΕΚΑΔΕ

Αγαπητές/οί συναδέλφισσες και συνάδελφοι,

Τ ο Διοικητικό Συμβούλιο της ΠΕΚΑΔΕ σας καλωσορίζει στο τεύχος 31 του ASPECTS 
Today και σας εύχεται Καλή Σχολική Χρονιά. Αν και βρισκόμαστε ακόμη στο καλο-
καίρι και πολλοί απολαμβάνουν τον ήλιο και τη θάλασσα, το Διοικητικό Συμβούλιο 

βρίσκεται σε ετοιμότητα και έχει προχωρήσει σε δράσεις που αποσκοπούν στην στήριξη 
της ξενόγλωσσης εκπαίδευσης και στην ενίσχυση της θέσης του εκπαιδευτικού Αγγλικής 
στο Δημόσιο Σχολείο. Ας δούμε όμως αναλυτικά  αυτές τις δράσεις. 
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μια γλώσσες, να τους προτρέπει να διερευνούν γλωσσι-
κά συστήματα που θα τους βοηθήσουν να αναζητούν τη 
νέα γνώση και κυρίως να τους διευκολύνει να πραγμα-
τοποιούν τις επιλογές και τους εκπαιδευτικούς τους στό-
χους. Εξηγήσαμε ότι για τους προαναφερθέντες λόγους 
η παροχή δυνατότητας επιλογής ανάμεσα σε περισσό-
τερες από μια ξένες γλώσσες είναι απαραίτητη στο νέο 
σχολείο.  

Κρίσεις υποψηφίων Διευθυντών 
Σχολικών Μονάδων

Οι επιλογή των Διευθυντών σχολικών μονάδων Πρω-
τοβάθμιας και Δευτεροβάθμιας Εκπαίδευσης αποτελεί 
ένα ζήτημα που έχει απασχολήσει κατ’ επανάληψη την 
Ένωση. Σε υπομνήματα που έχουμε κατά καιρούς κατα-
θέσει στο Υπουργείο κι έχουμε δημοσιεύσει υποστηρίξα-
με σθεναρά ότι επιβάλλεται η Πολιτεία να παρέχει ίσες 
ευκαιρίες στους εκπαιδευτικούς όλων των ειδικοτήτων, 
ώστε να διασφαλίζεται αρμονικό κλίμα συνεργασίας και 
αποδοτικής λειτουργίας όλων των σχολείων.    

Για μία ακόμη φορά καταθέσαμε στο Υπουργείο Παι-
δείας Δ.Β.Μ.Θ. σχετικό κείμενο με θέμα: «Μοριοδότηση 
των υποψηφίων Διευθυντών Σχολικών Μονάδων Πρω-
τοβάθμιας και Δευτεροβάθμιας Εκπαίδευσης». Απευ-
θυνθήκαμε στην Υπουργό Παιδείας και κοινοποιήσα-
με το κείμενο στην Αναπληρώτρια Υπουργό, στην Υφυ-
πουργό, στον Γενικό Γραμματέα, στον Γενικό Διευθυντή 
Πρωτοβάθμιας και Δευτεροβάθμιας Εκπαίδευσης, στην 
ΟΛΜΕ, στη ΔΟΕ και σε όλες τις Ενώσεις ξενόγλωσσων 
εκπαιδευτικών. 

Στο κείμενό μας, το οποίο δημοσιεύεται σε αυτό το τεύ-
χος του ASPECTS Today,  εξηγήσαμε ότι οι εκπαιδευτικοί 
Αγγλικών θα πρέπει να μοριοδοτούνται για τα πιστοποι-
ητικά γνώσης της Αγγλικής τα οποία καταθέτουν στα αρ-
μόδια ΠΥΣΠΕ ή ΠΥΣΔΕ, διότι αυτά δεν αποτελούν ειδικά 
προσόντα με τα οποία διορίστηκαν και συνεπώς δε μπο-
ρούν να εξαιρούνται από τα προσόντα που προσμετρού-
νται.  Επιπλέον επισημάναμε ότι η πιστοποίηση γνώσης 
στις ΤΠΕ σε επίπεδο 2 θα πρέπει να μοριοδοτηθεί μόνο 
όταν θα έχουν οι εκπαιδευτικοί όλων των κλάδων τη δυ-

νατότητα επιμόρφωσης σε αυτό το επίπεδο. Τέλος υπο-
στηρίξαμε ότι ο συνεχής επαναπροσδιορισμός των κρι-
τηρίων μοριοδότησης στη διάρκεια των κρίσεων καταρ-
γεί την αξιοπιστία της αξιολογικής διαδικασίας. 

Στη συνέχεια ο Πρόεδρος, η Γενική Γραμματέας, η Βοη-
θός Ταμία και η Έφορος Δημοσίων Σχέσεων επισκεφτή-
καμε το Υπουργείο και συνομιλήσαμε με αρμόδια στελέ-
χη του Υπουργείου, όπου εκθέσαμε το ζήτημα και ζητή-
σαμε ακρόαση από την Υφυπουργό, η οποία είναι αρμό-
δια για ζητήματα Πρωτοβάθμιας και Δευτεροβάθμιας Εκ-
παίδευσης. Σε αναλυτική συζήτηση που είχαμε με Σύμ-
βουλο της Υπουργού τονίσαμε για μία ακόμη φορά το γε-
γονός ότι στην Πρωτοβάθμια Εκπαίδευση οι εκπαιδευτι-
κοί Αγγλικών δεν έχουν τη δυνατότητα μετεκπαίδευσης 
στα Διδασκαλεία της χώρας, γεγονός που τους στερεί τις 
3 αξιολογικές μονάδες που δίνονται σε υποψήφιους Δι-
ευθυντές που έχουν επιτυχώς παρακολουθήσει αυτούς 
τους επιμορφωτικούς κύκλους. Πιστεύουμε ότι οι κινή-
σεις της ΠΕΚΑΔΕ άνοιξαν ένα διάλογο ανάμεσα στους 
εκπαιδευτικούς των ξένων γλωσσών και το Υπουργείο. 
Ελπίζουμε και ευχόμαστε ότι ο διάλογος θα είναι αποτε-
λεσματικός σε όφελος μαθητών και εκπαιδευτικών.

Ημερίδα Οκτωβρίου 2011
Κλείνοντας το άρθρο θα θέλαμε να σας προσκα-

λέσουμε στην ημερίδα μας που θα πραγματοποιηθεί 
στην Αθήνα στις 8 Οκτωβρίου 2011 στο Ξενοδοχείο  
Titania στην Ομόνοια. Η ημερίδα, της οποίας το θέμα εί-
ναι  «Empowering Language Teaching and Learning», 
θα περιλαμβάνει εισηγήσεις και βιωματικά εργαστήρια 
που θα αφορούν στην αξιολόγηση μαθησιακού – διδα-
κτικού υλικού, στις εναλλακτικές μορφές αξιολόγησης, 
στους πολυγραμματισμούς και τις ΤΠΕ, στην Εκπαίδευση 
και στον Πολιτισμό (language and culture; intercultural 
awareness), στο ΠΕΑΠ και γενικότερα στις Σύγχρονες 
μεθοδολογικές προσεγγίσεις. Η ΠΕΚΑΔΕ προσκαλεί 
τους συναδέλφους που επιθυμούν να συμμετέχουν στην 
ημερίδα με εισήγηση ή με βιωματικό εργαστήριο να κα-
ταθέσουν περίληψη με τις προτάσεις τους μέχρι τις 30 
Αυγούστου 2011 στην ηλεκτρονική διεύθυνση: info@
pekade.gr.     

Σας ευχόμαστε μια νέα Δημιουργική Σχολική Χρονιά!

Εκ μέρους του ΔΣ

Ο Πρόεδρος  
Κοσμάς Βλάχος
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Introduction

The basic aims of an EFL teacher, when dealing with 
SpLD students,  are to  enable them in a mainstream FL 
setting to reach their full potential and to be included 
fully in their school communities. These challenging ob-
jectives present teachers, and all the professionals and 
administrators involved, with some of the most reward-
ing work the education service can offer. For the vast 
majority of children, their mainstream setting is able 
to meet all their special educational needs. Some chil-
dren, however, will require additional help from special 
educational services or other agencies external to the 
school. This requires the teacher to be able to identify 
this group of children and to arrange or suggest to the 
parents further special educational provision.

Definition of the term Special Learning Disabilities. 

The term ‘special learning disabilities’ (SpLD) or ‘spe-
cial educational needs’ (SEN) has a legal definition, re-
ferring to children who have learning difficulties or dis-

abilities that make it harder for them to learn or access 
education than most children of the same age. 

Public Law 94-142, the Education for All Handi-
capped Children Act , defines Special Learning Disabil-
ity as follows; a ‘disorder in one or more of the basic 
psychological processes involved in understanding or 
using language, spoken or written, which may manifest 
itself in an imperfect ability to listen, think, speak, read, 
write, spell or do mathematical calculations.’

According to the law, Special Learning Difficulties 
have nothing to do with a person’s intelligence and do 
not include learning problems that are primarily the re-
sult of visual, hearing, or motor handicaps, mental re-
tardation, or environmental, cultural, and economic dis-
advantage. Unlike these disabilities, a specific learning 
disability is a ‘hidden handicap’. It can be a lifelong con-
dition that can show up in so many forms that makes it 
difficult to diagnose or pinpoint the causes or propose 
a remedy to cure it. 

SpLD is an umbrella term and comes to cover a range 
of specific disorders. The National Institute of Mental 
Health (NIMH, 2010) classifies them into three broad 
categories;

n  Developmental speech and language disorders 
which include difficulties in articulation, receptive 
and expressive language.

n  Academic skills disorders that involve students who 
lag behind their classmates in developing reading, 
writing or arithmetic skills, also known as the ‘three 
R’s’-reading, ‘riting, and ‘rithmetic. Dyslexia be-
longs to this category as a developmental reading 
disorder.

n  A third and last catch-all category which  includes 
other learning disabilities such as motor skills disor-
ders that cause delays in acquiring language, coor-
dination disorders that can lead to poor penmanship 
and certain spelling and memory disorders.

It is worth  mentioning  another type of disor-

Assisting Learning Disabled Students in 
Foreign Language Classrooms

ERASMIA MARKATOU

Abstract
Based on the general trend of ‘inclusive education’ 
which supports that students with Special Learning 
Disabilities (SpLD) can be integrated into 
mainstream schools, this article aims to assist EFL 
teachers in identifying and teaching students with 
SpLD in a mainstream establishment. Research in 
current literature indicates that all students can 
benefit from multisensory, structured, explicit 
language instruction in inclusive foreign language 
classrooms.
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ders called Attention Deficit Hyperactivity Disorders 
(ADHD). According to NIMH these are not considered 
learning disabilities in themselves. However, because 
attention problems can seriously interfere with school 
performance, they often accompany academic skills 
disorders.

 It should be stressed that, not all learning problems 
are necessarily learning disabilities. It is unfortunate 
that in practice the LD child may be a student who does 
not fit into any other category but still has problems 
learning to read, spell, write, solve arithmetic problems, 
or function in school. This often makes LD a “dumping 
ground” for students who need remedial education. 
A wide range of SpLD prevalence estimates have ap-
peared in the literature--anywhere from 1% to 30% of 
the general population-- perhaps reflecting the varia-
tions in definitions. The most widely agreed upon range 
is 10% to 20%. 

What are some typical characteristics of students 
who have Special Educational Needs? 

It is acknowledged that girls and boys with SpLD 
display a puzzling mixture of difficulties as well as 
strengths; they often have distinctive talents as well as 
typical clusters of difficulties. Each individual has a dif-
ferent learning profile making the identification of the 
learning disabilities challenging. 

Pollock, Waller and Politt (1994) provided the follow-
ing list of school age indicators which mainly concern 
difficulties in language/literacy development, behavior 
and organizational skills.

Literacy development: 

n  Difficulty in repeating multi-syllabic words

n  Poor phonological awareness (discrimination or 
speech sounds)

n  Inability to identify the constituent sounds in spoken 
words

n  Difficulty in learning the letters of the alphabet 

n  Difficulty in mapping sounds (phonemes) onto letter 
symbols (graphemes)

n  Literacy skills lagging behind overall performance 
and apparent ability

n  Difficulty in learning everyday sequences, for exam-
ple days of week, months of the year

Behavior:
n  Poor attention span and easy distraction
n  Embarrassment by apparent difficulties
n  Alienation from peers, tendency to work and play 

alone
n  Denying difficulties, rejecting help
n  Depression
n  Becoming the ‘class clown’
n  Aggressiveness

Organizational and motor skills:
n  Untidy, illegible, incorrectly formed, reversed or dis-

proportionately sized letters or words when hand-
writing

n  Awkward position of writing (close to the page/head 
tilted)

n  Inability to keep within the lines when writing or col-
oring

n  Difficulty in structuring written work
n  Difficulty copying form the board and textbooks
n  Little idea of time or the structure of the daily time-

table
n  Consistent forgetting of pens, pencils
n  Inability to follow instructions/directions

Considering the aforementioned, trying to read the 
following definition of Dyslexia would be an onerous 
task for a person with SpLD:

Dyslexia is evident when accurate and fluent word 
 and/or  develops very 
incompletely or with great .

Dyslexia is evident when accurate and fluent word 
reading and/or spelling develops very incompletely or 
with great difficulty.

This is how some SpLD people see words. And it’s not 
just about decoding. Sometimes the words move about 
on the page too.

Have a go.

The big brown fox had no dinner.

Such was the quality of his existence

On the other hand there are some positive aspects of 
the SpLD profile that should be considered as well.
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What do Albert Einstein, the scientist, Gustav Flau-
bert, the writer, Richard Rogers, the architect, and 
Tom Cruise, the actor, have in common? They are all 
diagnosed with special learning disabilities. To this list 
could be added politician Winston Churchill, scientist 
Isaac Newton, poet W B. Yeats, swimmer Duncan Good-
hew and still omit many other talented and successful 
individuals with SEN differences.

These people epitomize the other approach to SpLD 
that has been examined and developed by those such 
as West (1997:102), himself dyslexic and Davis and 
Braun (1997). This approach sees the range of diffi-
culties as the ‘price’ that may have to be paid for be-
ing talented in creativity and visual thinking. In his book 
The Gift of Dyslexia, Ron Davis, millionaire, sculptor and 
engineer, himself dyslexic, calls dyslexia a ‘gift’. 

Often SpLD individuals have stronger areas of intel-
ligence in spheres other than language. They may have 
particular spatial awareness or artistic or physical 
skills. Some companies headhunt dyslexics because of 
their ability to see the big picture and the world in three 
dimensions. Edwards (1994) cites Vail’s (1990) list of 
nine special traits and adds three more of her own:

   1. Rapid grasp of concepts

   2. Awareness of patterns

   3. Energy

   4. Curiosity

   5. Concentration

   6. Empathy

   7. Vulnerability

   8. Heightened perception

   9. Divergent thinking (Vail, 1990)

10. Talent in art and design

11. Multi-dimensional thinking

12. Originality and problem-solving

The great value of these approaches has been that 
they highlight and encourage the talents many un-
doubtedly possess.

Special Learning Disabilities and Foreign Language 
Learning

According to the guidelines of the Greek Curriculum 
on the teaching of foreign languages, the study of a for-
eign language is a recommendation for all students at 

all ability levels. Yet students with moderate to severe 
difficulties with their native language may find the com-
pletion of a foreign language requirement seemingly 
impossible. 

Students who appear to have the most difficulty are 
those who have experienced moderate to severe read-
ing and spelling difficulties in their native language in 
their early schooling and now are required to study an-
other language in school (Ganschow and Sparks, 1989) 
Others without histories of difficulties also may find the 
study of a foreign language challenging. All of these 
students are likely to benefit from the adaptations de-
scribed below.

Instructional strategies which are beneficial for 
SEN foreign language learners

Early identification and assessment of special educa-
tional needs together with appropriate adaptations to 
both learning environment and teacher interactions are 
the keys to developing girls’ and boys’ literacy and orga-
nizational skills. Research findings further indicate that 
students at-risk for failing to learn a foreign language 
can benefit from multisensory-structured, explicit lan-
guage instruction (Ganschow & Sparks, 2001; Sparks, 
Artzer, et al., 1998). A multisensory-structured lan-
guage (MSL) approach in the foreign language is simi-
lar to instruction in the native language. Below are a 
few specific suggestions for foreign language teachers, 
based on eight MSL principles. The suggestions are 
versatile strategies that can be effective in teaching all 
types of learners in mainstream foreign language class-
rooms.

multisensory teaching

The teacher and students use as many senses as pos-
sible particularly touch and movement, when teaching 
and learning pronunciation, sentence building and vo-
cabulary practice. The use of visual, auditory, tactile 
and kinesthetic learning channels simultaneously aims 
at integrating strong learning channels and compensat-
ing for weak learning channels. Students remember 10 
per cent of what they hear, 20 per cent of what they 
see, and 90 of what they hear, see and do. This saying 
is very accurate as action is a proven memory enhancer.

The above suggests that classroom activities should 
include physical tasks like drawing in the air, writing on 
hands or friend’s back with fingers or dry playground, 
tapping on the table to count out syllables and so on 
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and so forth. Computer Assisted Language Learning 
(CALL) facilities which offer sound, graphics and mul-
timedia resources, give the opportunity to learners to 
engage into socio-cognitive activities and use the target 
language in meaningful situations. It has also been ob-
served that in these applications, there is an increased 
language input and output as well as learners’ active 
participation and self-expression (Vlachos, Athanasia-
dis, & Ganetsos, 2004).

structured-direct instruction

The teachers explicitly present language concepts in 
a logical progression and help students categorize con-
cepts to gain meaning. Swanson’s et al (2005) relevant 
research on direct instruction that relates to students 
with SpLD indicates effective strategies such as using 
advanced organizers, adapting material, administering 
feedback repeatedly, providing pictorial or diagram pre-
sentation, allowing for independent practice, individu-
ally paced instruction and teacher modeling a skill. 

 sequential

Controlling difficulty and processing the demands of a 
task are important instructional components in MSL ap-
proach. Lesson concepts are carefully organized from 
simple to more complex, creating small, manageable 
subunits in which one concept at a time is taught. Nec-
essary hints and probes are initially given to the child 
and gradually fade. 

 cumulative

Research and experience has shown that a strategy of 
small progressive steps, each building from the previ-
ous stage, works well for all learners especially SpLD. 
Skills are consolidated in this way. During modeling or 
practice phases, teachers explicitly show students how 
the new information fits with what they already know. 
Brainstorming and activating prior memories is essen-
tial for this purpose.

metacognitive

Through “think aloud” modeling, opportunities are 
given to students to practice metacognitive skills that 
help them to think about the language concept to be 
learned and to explain this concept in his/her own 
words, to problem-solve and to self-correct. This pro-
cess helps the student also to understand why certain 
rules or procedures occur in the language of study. 
‘Knowing why’ assists the students in learning to de-
velop self-confidence and autonomy.

repetitive
Students ‘overlearn’ language concepts in order to 

gain automaticity in reading, writing, speaking and lis-
tening. Repetition is easily incorporated into each les-
son for instance by reviewing previously learnt materi-
als during the oral warm-up practice at the beginning of 
the class, into the practice phase after a new concept 
has been introduced or at the end of the lesson when 
students are asked to retell in their own words what 
they have learned.

synthetic-analytic
Students learn to break language into parts (analytic) 

and put them together into a whole (synthetic) to gain 
meaning. This principle applies to letter-sound pat-
terns within words, prefix-root-suffix word patterns, 
compound word patterns, and elements in sentences. 
Students apply this principle in grammar as well when 
combining word strips into meaningful sentences and 
identifying individual parts of sentences. Dividing dif-
ficult words into their syllables, separating prefixes and 
suffixes from their root words, and then blending prefix, 
root and suffix together into the entire word gives stu-
dents analytic-synthetic reading practice.

phonetic-alphabetic
There is considerable evidence showing that phono-

logically based interventions are effective in amelio-
rating children’s word level decoding difficulties. Stu-
dents learn letter-sound relationships and any excep-
tions one at a time through direct modeling from their 
teacher in every lesson during the first two years of FL 
learning. For instance, the teacher says /sh/ in English 
while writing the letter on the board or holding up a sh-
flash card. Students repeat the sound after the teacher 
at least three times while writing or tracing the letter 
sound pattern.

Working in partnership with parents
Parents hold key information and have a critical role 

to play in their children’s education. There are strong 
reasons for working in partnership with all parents. If 
they feel confident that schools and professionals ac-
tively involve them, take account of their wishes, feel-
ings and unique perspectives on their children’s devel-
opment, then the work of those schools and profes-
sionals can be more effective. This is particularly so, 
if a child has special needs. All parents of children with 
special educational needs should feel they are treated 
as partners, able and empowered to:
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n  play an active and valued role in their children’s edu-
cation; 

n  have difficulties identified early with appropriate in-
tervention to tackle them; 

n  have a real say in the way in which their child is edu-
cated; 

n  have knowledge of what they can expect for their 
child as of right; and

n  have access to information, advice and support dur-
ing assessment and any related decision-making 
process about special educational provision.

These partnerships can be challenging, requiring pos-
itive attitudes by all, and in some circumstances addi-
tional support and encouragement for parents.

Conclusion

This article provided the general background needed 
to recognize and understand the nature of the most 
prevalent special learning disabilities in foreign lan-
guage classrooms. It also provided advice and teaching 
tips that will enable teachers to understand their stu-
dents and attune their lessons to meet the needs of the 
weaker learners.

A foreign language teacher or professor should hold 
the same high standards for learning disabled students 
as (s)he would for all of the students in the class. The 
school does not serve learning disabled students well 
by lowering expectations, but rather by understanding 
their weakness as an aspect of their identity. The stu-
dent is above all a learner and in recognizing this, one 
should ask not whether (s)he can teach this student, but 
how to assist the student to learn. The foreign language 
teacher or professor should also consider the student’s 
goals for learning the language and if possible tailor the 
program or the assessment methods to those goals. 

Mrs Erasmia Markatou is an English teacher in primary schools and Technical Educational Institute 
(ATEI) in Kefalonia and a M.ED student in ‘Teaching English as a Foreign Language (TEFL)’ course at the 
Hellenic Open University in Patras.
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Introduction

If we, as English teachers, think about teaching in the 
lowest grades of primary school, it would be best to be-
gin with a question. Can we transform our classrooms 
into places where students enjoy coming because the 
content is interesting and relevant to their age and lev-
el of ability, where the learning goals are challenging 
yet manageable and clear, and where the atmosphere 
is supportive and non-threatening? The answer is yes. 

There are certainly many ways we can make a positive 
contribution to students’ motivation to learn. Graham 
Crookes and Richard Schmidt (1991) state that moti-
vating students into the lesson can lead to higher lev-
els of interest on the part of the learners. What’s more, 
varying the activities, tasks and materials and as a re-
sult changing the classroom routines and patterns can 
increase pupils’ concentration span. Furthermore, using 
either cooperative or competitive goals can definitely 
involve students in every kind of activity. 

According to Berman (1998), we take in information 
in line with our learning style. If pupils have mainly a vis-
ual style, information is learned mainly through the eye, 
the auditory style is based on hearing while kinesthetic 
style is based on movement and manipulating things. 
He also writes that most young children have the abil-
ity ‘to store memories by associating them with their 
senses and may even have the ability to ‘cross-sense’. 
They may be able to ‘hear color, see sound, taste time 
and touch smells’ (1998:187). This ability tends to 
fade away as children grow older. Gardner (1993) has 
suggested there are also several kinds of intelligence, 
such as linguistic, logical-mathematical, spatial, kines-
thetic, musical, interpersonal, intrapersonal, emotional 
and naturalist.

Armed with this knowledge, teachers can ensure to 
provide enough variety in the activities they use. Of 
course a teacher cannot transform the classroom the 
way he desires every time he has a lesson. What’s 
more, an English classroom cannot include everything 
a teacher needs, such as overhead projectors for video 
lessons, little tables and chairs for musical-kinesthet-
ic lessons, a stage for short theatrical plays, pallets, 

Introducing English  
in a fun way to the first and second 
graders of primary schools …
 Our little fellows shout… ‘Hurray’!!!

DIMITRIS RINIS

Abstract
This article presents a series of interesting and 
entertaining activities English teachers can use in 
their classrooms especially for little beginners. Each 
game-like activity lasts two or three teaching 
sessions. All the activities proposed are directly 
applicable to various classroom settings since the 
present writer (he-thereafter) verifies that the 
majority of pupils were almost thrilled during the 
learning procedure. The readers will travel through 
our young learners’ minds as pupils make sense of 
their world through talking, interacting with others, 
playing card games, watching video stories, doing 
short theatrical sketches, drawing, singing, rhyming 
and dancing within a primary school context. 

Key words: multiple intelligences, motivation, 
students’ engagement, competition
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colors and paintbrushes for artwork or computers for 
the exploration of challenging electronic storybooks. 
As a matter of fact, it is better for the teacher to cre-
ate small corners in his classroom. Each corner should 
give a special meaning for the students, be it a corner 
of video projection, a corner of drama and music or a 
corner of computer games. Needless to say, each cor-
ner has to be accompanied with the appropriate labels 
hanging on the classroom’s wall, just to remind pupils 
of the various game-like activities that the students will 
be up to. It is all a matter of good will and imagination. 

 Why using games? Martin (1995:1) writes that a 
game is “any fun activity which gives young learners 
the opportunity to practice the foreign language in a 
relaxed and enjoyable way”. Games may be simple and 
require very little planning or may need a bit of prep-
aration and the use of special materials such as dice, 
boards or picture and word cards. Some games are 
competitive, with teams or individuals working towards 
being the ‘winner’. Other games are cooperative, where 
teams or pairs work together to achieve a common 
goal, such as drawing a picture or solving a puzzle. The 
pupils always wait for the teacher’s signal …“Are you 
ready?”

Meeting for the very first time
A good idea of making a first contact is to play a mim-

ing game while introducing each other. Each student 
sits on the carpet forming a circle. The teacher asks 
each student to stand up and say his or her name while 
at the same time making a unique gesture, like “Hi, I am 
John” (pretending to eat an ice-cream). When all stu-
dents finish their introductions, the teacher asks all stu-
dents to remind him of one of their classmates’ name 
and his or her accompanying gesture. The student who 
remembers most of his classmates’ names and the ges-
tures wins. The point of this game is that students are 
not only aware of the language content in question and 
answer form ‘What’s your name? ’ ‘My name is… ’ but 
they are also involved in coordinating movements, take 
turns to speak and improvise as they have to think of 
an action as well. The whole idea is based on the princi-
ple that children learn by doing. We must not forget the 
most important source of motivation which is the child, 
who is intrinsically motivated to engage in activities. 

Practicing grammar questions and answers in a 
theatrical manner

When grammar rules talk, Greek … walk… Is that 
so? Is it feasible? Not if you hesitate, but yes, if you 
imitate… Practicing questions and answers such as 
“What’s this?” “Is it a chair? Is it a knife?” “No, it isn’t” 
“Yes, it is” has fun if students put their imagination into 
action. Students come on board in turns and hold one of 
their favorite items, such as a toy pencil. Each student 
pretends to be a magician and after presenting the item 
in front of the whole class, then he or she hides it under 
his or her armpit. Then, the student takes the item again 
and acts as if he or she holds something else, by do-
ing facial expressions, making eye contact and moving 
around the class. So, in that case, the so student holds a 
pencil which can be later transformed into an ice-cream 
while the student pretends to be the soda jerk! The stu-
dents play a guessing game and at the same time prac-
tice the drill unconsciously. By providing children with 
opportunities to try out culturally defined roles, using 
culturally defined artifacts such as toys, playing “acts 
as a kind of mental support system which allows chil-
dren to represent their everyday social reality” (Penn, 
2005:42). Vygotsky suggests that making one thing 
stand for another in play, for example, a pen for a magic 
stick, creates a pivot (Vygotsky, 1978) which detaches 
meaning of the real object. Increasingly, these repre-
sentations become more symbolic, supporting the de-
velopment of more abstract, symbolic ways of thinking. 
Children engaged in fantasy play produce more varied 
and imaginative uses for objects than children who do 
not have such opportunities (Moyles, 1989). 

Giving orders through singing and bodily 
movement

Teachers usually speak to the second language 
when they tell students what to do next, like ‘open 
your books’, ‘sit down’… A fun way to learn these in-
structions is through song and play. The teacher tells 
his students that they are ‘toy soldiers’ and that they 
have to move all together at the same time along the 
song tunes. The teacher can pause the song anywhere 
he likes to see if his toy soldiers stand still. Then he 
can restart the song to see if his followers do exactly 
what the song says. The song is entertaining and very 
stimulating and goes like “stand up, sit down, open your 
books, close your books, keep moving…., we’re all at 
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school today…”. The song involves a lot of repetition 
and chorus drill and at the same time engages students 
in bodily movements. Two teams can compete with one 
another to see which one makes the most correct and 
coordinating moves. In such a way, children practice 
their musical and kinesthetic intelligences. They follow 
the rhythm and the sound of the song and compete on 
their physical skills, reflexes and timing. A slight differ-
entiation of this activity is the moment when students 
watch the video of this song without sound and sing the 
song by themselves, following the characters’ actions. 
Gardner (1999) states that multiple intelligences do 
not just provide various entry points to a topic; they 
offer the opportunity to draw comparisons or analogies 
that help connect the new to the better known and un-
derstood and by providing multiple representations of 
the core ideas of the topic. 

Undertaking roles in real-life situations while 
singing the song “the wheels on the bus go round 
and round”

It is often the case when students want to sing a song 
and act as if the whole scene is really happening. This 
would adjust a feeling of immediacy and instant stim-
ulation on behalf of the learners involved. The whole 
idea presupposes a classroom full of rich stimuli, such 
as little chairs (as passengers’ seats), round hoops (as 
the wheels on the bus), long rods (as crossbars for the 
stand-up passengers) and a great deal of imagination. 
The students form two rows of little chairs (seats), 
leave a short space in-between for the remaining stand-
up passengers and look ahead to the driver who wears a 
hat and holds a hoop. According to Broadhead (2004), 
the resources and physical tools that children use in 
their play are important supports for their intellectual 
development. This activity works best when the stu-
dents have already practiced the different sounds that 
the bus makes, for example, ‘beep’ for horn, ‘swish’ for 
wipers, ‘open and shut’ for the bus doors, ‘clink’ for the 
money drop, ‘round and round’ for the bus wheels. It 
is an excellent opportunity for students to break the 
classroom walls and move a step further in the social 
realm through their fantasy sphere. “The environment 
needs to be richly stimulating with problems to solve 
and a wide range of individual, small group or whole 
group opportunities” (Raban et al, 2003:72).  

Playing ‘rounds and shapes’ and other games with 
cards

Children form a circle and sit in groups of five around 
a little chair. The teacher has got a set of cards with 
shapes and solids. He deals the same number of cards 
with different colors to each group, for example a trian-
gle, a hexagon, a cone, a rectangle and a square. There 
can be different cards representing the same object-
shape. Each card has two sides: a shape in front and 
an object that matches to the shape in the back. For 
example a card with a rectangle in front matches with 
a door in the back. After teaching all shapes and solids 
with choral repetition, modeling and drilling, the teach-
er mimes a thing by doing movements and facial ex-
pressions. He can pretend that he is walking in the rain 
when suddenly he finds a house and knocks at the ‘door’ 
which is the word under question. The groups have to 
cooperate closely, negotiate and come to a decision 
upon which shape they have to put on the little chair. 
They have to put as many objects-shapes that match 
with the word under question as possible. If a group has 
two cards showing a book and a blackboard, they have 
to put both cards on the chair to win two points. In case 
they put a wrong card, a square portraying a square 
mirror or a box, they lose one point. All the team mem-
bers are ready to go when the teacher gives the signal 
‘go’. If they move before the teacher’s signal they lose 
their turn. While playing the card game, all students are 
absorbed and highly engaged in this activity. They do 
their best thanks to the great competition and high mo-
tivation that this game involves. The little pupils have 
to achieve a ‘learning goal’ on the one hand and a ‘per-
formance goal’ on the other. Both goals are normal and 
universal and there is nothing wrong with either of them 
(Dweck, 2000). Laevers (2000:24-5) states that ‘in-
volvement goes along with strong motivation, fascina-
tion and total implication, there is no distance between 
person and activity’.  

There is also another variation of the card game. Af-
ter the card dealing in each group, the teacher leaves 
a random card on the table in the middle. Groups take 
turns to “throw off their cards” as quickly as possible. 
They have to ‘put a card’ that is of the same shape or 
if not, of the same color.  That is, if there is a red tri-
angle on the chair, the pupils of the first group have to 
‘throw’ one card that is of the same object-shape or of 
the same color. The same occurs for the next group. 
The team that ‘throws off’ all its cards first wins. 
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Another simple as well as fascinating game is “Can 
a donkey fly?”. Each student has got the same number 
of cards and the teacher makes statements such as “a 
mouse can ….jump!” or “a tiger can …climb!”. If an ani-
mal can do that, the pupils must raise their cards and if 
not, they must stand still. If a student raises his or her 
card by mistake, the teacher takes that card immedi-
ately as the pupil loses. The last student remaining with 
most of cards wins. This activity requires great reflexes, 
immediacy and total physical response. 

Card games and the triptych of success: labeling, 
packaging and net-building

Children learn vocabulary a lot easier as they famil-
iarize themselves with the ‘smart learning cards’ and 
game cards. Children are faced with three different 
but related vocabulary learning tasks which Aitchison 
(1987) calls labeling, packaging and network-building. 
In the labeling task, children learn how to pronounce 
words through pictures. They must discover that se-
quences of sound can be used as names for things, for 
example a banana, an aeroplane, a forest. A choral rep-
etition could help towards that way. In the packaging 
task, children must find out which things can be pack-
aged together under one label. This can be achieved 
through the game cards containing different catego-
ries, such as feelings, actions, nature, positions, move-
ments, clothes, transport, fruits, food, games, animals 
and colors. Each of the above categories count five 
words. The ‘clothes’ category for example contains 
the words ‘dress, trousers, shirt, socks, shorts’. A co-
operation game goes like this: children split in groups 
and have the same number of cards. Each team takes 
turns to throw dices to ask the target team questions 
such as ‘Are you happy? (category of feelings), Do 
you dance? (category of movements), ‘have you got a 
dress?’ (clothes). If the guess is right, then the team 
wins that card and throws the dice one more time. If not, 
the next team prepares to throw the dice in order to ask 
another team. The team which manages to gather the 
five cards that belong to the same family wins. Cameron 
(1994) points out that children learn basic level mean-
ings before their superordinates or subordinates. In 
the network-building task children must work out how 
words relate to one another. For example, after playing 
the above game, the teacher can ask questions such as 
“What’s this?” and the learners may answer “a red ap-

ple” combining the words from two different categories, 
those of colors and fruits. The game “can a donkey fly?” 
also refers to that network-building task, combining 
words from animals and movements. 

Dramatizing ‘ten little Indians’ and ‘ten fat 
monkeys’

Drama goes along with play and works best if stu-
dents undertake roles while learning a song’s verses. 
After teaching the numbers and the necessary vocab-
ulary, students gather around a round table with little 
chairs. They all wear feathers and Indian hats going in 
circles as they listen to the song “one little, two little, 
three little Indians…ten little Indian boys”. When the 
teacher suddenly stops the music, the pupils quickly try 
to find a chair to sit. There is always one chair less so 
that the student who does not manage to find a seat 
loses and has to be the “Indian”. The “Indian” has to 
go in circles and shout “Aouuouuu”… Each time a stu-
dent leaves the circle, one chair is also removed. The 
children standing will decrease until one child remains. 
The remaining child wins. This is a variation of the game 
‘musical chairs” and adds a new dimension to the whole 
scene since it makes all children laugh and prepare for 
their next move. 

The pupils share the same excitement with the game 
‘ten fat monkeys’. The pupils split in two teams. The 
members of the first pretend to be fat monkeys and the 
members of the second team play the hungry tigers. 
Each ‘monkey’ lies down on the carpet eating a banana 
when suddenly the tiger comes and grabs the monkey 
from the hand, leading it to the tiger’s cave in order to 
eat the banana and have fun. Then, the pupils play both 
roles of monkey and tiger in turn until all monkeys are 
prisoners in the tiger’s cave. The song goes like this 
“ten fat monkeys, sleeping in the sun, ten fat monkeys 
sleeping in the sun, when a long came a tiger looking 
for some fun…nine fat monkeys sleeping in the sun…”. 
It goes without saying that students can try out their 
musical talents through action rhymes and miming. 
Total physical response works well with beginners and 
young learners. It totally involves learners in listening 
and then showing their understanding through their ac-
tions and responses. 
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Solving puzzles, matching, classifying, ranking 
and playing computer games

The pupils who are good at or like word puzzles and 
computer games have the opportunity to get involved 
in problem-solving activities such as identifying let-
ters, matching the letters to the correspondent colors 
to form a word, sequencing random puzzle words from 
‘a’ to ‘z’ or even formulate their own words. Students 
can form animal words and then sequence those ani-
mals from the smallest to the biggest one. Alternative-
ly, they can classify words under some categories their 
teacher says, such as clothes, animals, toys, school 
things. Little students split in groups, choose their fa-
vorite category and search words from magazines and 
labels or picture-books with underlying captions. All of 
the above activities help students exercise their logical-
mathematical intelligences in a fun way. 

Going to the ‘finals’ through action-verb games

After learning some of the action verbs, such as ‘run, 
dance, sing, jump, swim’, learners come on board in 
groups of five. The teacher tells them that they are go-
ing to play another miming game. Every time the teach-
er says a sentence such as “run, run like a horse” or 
“sing, sing like a birdie”, students have to mime the ac-
tion correctly or else they go back to their seats. They 
have to be quick and precise in their moves. The last 
one that remains on board from each team wins and 
goes to the finals. Then, the lucky ones who go to the 
‘finals’ compete again for the winner. In the end, all ‘ani-
mals’ can sing a song called ‘jungle animals’. The pupils 
are free to dance their own figures and relax. This is a 
very entertaining activity since all students are involved 
and anxiously wait for their turn to come on board and 
stand against their ‘opponents’. 

Making a collage while watching “Goldilocks and 
the three bears”

Project work is ideal for pupils working together in 
small groups, especially while watching short video 
stories with the help of an overhead projector. After 
watching the story, the pupils split in groups of five and 
choose which part of the house they are going to ‘deco-
rate’. For example, they can choose among the ground 
floor where the living room is, the first floor where 
the kitchen and the bathroom are or the second floor 

where the bedrooms are. Another group has to draw the 
bears’ house on a large cardboard. The group has to 
make it look like a tree house, as illustrated in the story. 
The children use scissors and felt-tip pens to cut, draw 
and color their own furniture and art-creatures. Alter-
natively, pupils can collect pictures relevant with the 
particular theme of ‘Goldilocks’ for example a blonde 
girl from a fashion magazine. They can also add cap-
tions to words already introduced with the aid of their 
teacher. In either ways, pupils have the opportunity to 
stick these pictures or drawings on to a large sheet of 
paper which can be used to decorate the classroom and 
can be added to on an ongoing basis. 

Conclusion

This article has presented an activity-based approach 
whose purpose is learning other things (other than lan-
guage), exploring the world, finding out information, 
recording it or participating in activities for sheer en-
joyment; stories, songs, drama and games that belong 
to a child’s world. In order for students to participate in 
these activities, certain linguistic items and language 
skills will be needed. The activities highlighted and 
proposed so far are enough to point the way towards 
a methodology for teaching first and second graders 
of primary schools. This methodology definitely em-
phasizes motivational attitudes, discovery methods, 
language as a means and enjoyment. It guarantees the 
holistic development of young learners aged from six 
to eight years old and helps them to learn the second 
language in a playful way. After all, language should be 
used for sheer enjoyment and the aforementioned ac-
tivities are valuable parts of daily classroom practice. 
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Στοιχεία απαραίτητα να προστεθούν για τη διευκόλυνση των αναγνωστών είναι τα εποπτικά μέσα, όπως: 

α) Smart learning cards (numbers/ shapes and solids/ shapes) from Modern Times 

(Tel: 210 9659904-5, available in bookshops)  

b) Game cards www.auralog.com and www.epafos.gr (tell me more kids) 



This article deals with the exploration of the 
effectiveness of a new approach to EFL teaching based 
on elements deriving  from the Drama in Education 
and Creative Drama approaches1, constituting a new 
proposal for an exclusively state school classroom 
drama practice. The objective of the experiment was 
based on the hypothesis that learning through creating 
and acting during the formal teaching process can 
heighten the learners’ motivation, not only acting as 
a booster towards the development of their speaking 
and writing skills, but also leading to a holistic way of 
learning (Vygotsky, 1962) through the development 
of the social, affective and cognitive aspects of their 
personality as well , thus showing the way to a broader 
transformation of the existing traditional school towards 
a fuller human education.

The experiment aimed at the creation of three different 
versions of Shakespeare’s Romeo and Juliet by the 
students involving: 

n  character creation

n  writing the plot and dialogues

n  acting out the play based on improvisation 

The students who took part in the project were 40 
monolingual learners between 14 and 15 who had 
studied English as a foreign language for 5-6 years, 
thus belonging to Threshold level B1, whereas the tools 
of the research were:

n  A  before – the – experiment questionnaire concerning  
the learners’ opinion on the effectiveness of such an 
implementation regarding the improvement of their 
linguistic ability as well as their attitude concerning 
the effect of drama practice on the development of 
the social, affective and cognitive aspects of their 
personality.

n  A classroom observation checklist used by the 
researcher during the various stages of the 
experiment

1  The two main educational drama approaches

n  An after – the – experiment questionnaire given to 
the students after the implementation of the method, 
aiming at checking whether  gathering information 
on the learners’ opinion of the implemented method 
as well as investigating whether the students had 
constructed competences in relation to the five 
aspects mentioned earlier (speaking skill, writing 
skill, affective, social and cognitive aspects)

n  The students’ impressions of the whole process.

The outcomes of this experiment were expected to 
prove that the particular type of classroom drama  can 
be a very important tool in the hands of the English 
language teacher, which should find its place in the 
curriculum, offering a new perspective towards an 
alternative, unconventional, learner-friendly way 
of teaching based on active learning ,the process 
approach, the students’ interaction and independence 
as well as the promotion of education through art .

Contemporary theories about learning and pedagogic 
principles in relation to drama

The project was based on principles by very important 
pedagogists such as:
n  The Involvement in action  principle ( Bruner, 1996) 
 problem solving , hands on tasks activities

n  Social participation and interaction (Vygotsky, 
1991, Bruner, 1983, Krashen, 1982)  
 group work, collaboration, interaction

n  The zone of proximal development (ZPD), 
scaffolding ( Vygotsky, 1962)  
  teacher as a facilitator of learning, teacher in 
role

n  The Multiple intelligences theory (Gardner, 1983, 
1993, 1999) 
  Logical/mathematical, visual, spatial, 

bodily, kinaesthetic, musical, interpersonal, 
intrapersonal

n  The Holistic approach to learning, (Vygotsky, 1962) 
  development of all means of expression: voice, 

speech, body and psycho spiritual powers
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n  Autonomous learning, (Halliwell, 1992)
 experiential learning 

Drama can perfectly comply with the above mentioned 
pedagogic principles and practices since, based on 
improvisation, it focuses on the process rather than 
on the final product. In addition, like child play, it can 
provide children with a responsive multi-sensory 
learning environment, within which, according to 

Neelands (2002) “they can learn and grow in a range 
of ways that are not restricted only to the written and 
spoken word”, through the development of all means of 
expression - body, speech, voice-and psycho- spiritual 
powers –observation, imagination and concentration 
based on Gardner’s theory of multiple intelligences in 
the way described in the table below:
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Intelligence Means by which it might be used and developed

Linguistic competence Use of text, teacher in role, role play, improvisation

Logical /mathematical intelligence
Structuring movement activities and presenting logical image 
sequences

Visual and spatial intelligence Creating and changing images, staging, movement, tableau

Bodily and kinaesthetic intelligence Movement, dance-drama, improvisation, enactment, mime

Musical intelligence
Linking music and emotion within the drama context, creating 
sound collages

Interpersonal intelligence Teacher in role, improvisation, tableau, performance

Intrapersonal intelligence Empathizing and reflecting while working in role

Furthermore, their exposition to different types of 
authentic texts that serve as the stimulus for the drama 
practice and their negotiation with them leads to the 
enhancement of their critical thinking. According to 
contemporary pedagogy critical thinking is the backbone 
of learning, since students learn through problem solving 
and decision making, being engaged in a unity of thought 
and feeling which complexitizes their understanding 
one of the most important benefits of classroom drama 
is its contribution to the personal education of the 
students, having the power to turn the learning process 
into a pleasant and fulfilling experience by “generating 
enormous enjoyment and commitment in children of 
all ages” (Mc Gregor, Tate, Robinson, 1977). Building 
on this enjoyment, the teacher has the opportunities 
of leading the students to educational achievements, 
offering them the chance to work in a completely stress-
free atmosphere coming closer to their inner selves, 
discovering their feelings and emotions and expressing 
their views on different subjects. Moreover, what is of 
great importance is the notion of sharing with others. 
Through the dramatic process students share their 
thoughts while experiencing the sense of belonging 
to a group, leading to their building of effective social 
skills for productive and constructive interpersonal 
relationships (Neelands, 2004).

Given the above, both enjoyment and sharing with 

peers are two extremely important elements missing 
from contemporary school reality. Considering the 
fact that, nowadays, despite the children’s being at the 
center of interest according to the learner- centered 
approach, their role has far from being changed into 
that of an active meaning maker. The reason for this 
is a very strictly exam oriented school , which ignoring 
their creativity and isolating them from the real world, 
is strictly preoccupied with the preparation of the 
students for  making a career,  bombardising them  with 
packages of information in a system geared towards 
examination success. According to Mc Gregor, Tate and 
Robinson (1977) drama can be used to correct “this 
imbalance in educational priorities, which emphasizes 
the development of intellectual skills at the expense of 
the child’s feelings and personal responses”. 

My research led me to the conclusion that the two 
major distinctive approaches of educational drama are: 
1.  Creative Drama with the emphasis on self-expression 

and 
2.  Drama in Education which deals with the 

investigation of a social or political issue, such as 
racism or lack of freedom and negotiation of the 
meanings connected to it.

But what are the characteristics of the Greek teaching 
context for   secondary education in relation to drama?



n  No integration of theatre and drama in the Curriculum 
n  No education training for teachers 
n  No updated textbooks regarding the wider role of 

arts 
n  Lack of cultural activities 
n  Lack of drama work
n  Lack of lessons taught  in an experiential way 

On the other hand, the two major drama approaches 
already present a number of difficulties as far as their 
implementation in the state school class is concerned. 
More specifically, the creative drama approach consists 
extended liberation stage, complicated physical 
activities as well as difficulties concerning restrictions 
because of the classroom setting .Moreover, the free 
improvisations focus mainly on self expression rather 
than on the development of the reading and writing skills 
so as to be useful used in the foreign language classroom. 
In the same way, in drama in education the learners 
will have to deal exclusively with the investigation of a 
social, moral or political issue, which  often renders the 
teaching situation “heavier” desired by the already tired 
of studying and analyzing Greek students, excluding the 
element of humour and joy which are so much missed 
from the traditional class.

A new proposal on drama teaching for the Greek State 
School students

Taking all the above into consideration, despite the 
tendency mentioned in the previous chapter, on the part 
of a number of authors to overlook the differences in an 
attempt to look for the common ground in drama 
teaching, heading towards an inclusive model of practice 
based on the essential characteristics of all drama 
experiences, I considered that a new drama form should 
be created to suit the specific needs and exigencies of 
the students of the Greek state school.

The approach proposed should be inclusive by means 
of including elements from both major trends, as well 
as from the wide range of drama forms along with new 
practices that are to be considered appropriate to cater 
for the specific characteristics of the particular learners.

It should be stressed here that great importance 
was placed to the fact that the new approach should 
be easy to implement, especially the stages involving 
physical activity in class- being considered unusual, 
even “awkward” compared to the “normal” conduct of 
the lessons- due to the lack of similar experiences on the 
part of both students and teachers. 

Taking all the above under consideration, the proposed 
framework of the drama practice consists of nine stages, 
as follows:

1. Presentation of the stimulus on which the drama 
work will be based: a story, play, poem, film, picture, 
song or else. 

2. Setting the linguistic aims that are to be achieved 

3. Distribution of roles

4. Choice of the physical exercises and drama 
techniques to be used during the process

5. Improvisation

6. Writing of the script by the learners

7. Acting out the play

8. Video recording the “performance”

9. Analysis of the play based on watching it as a group

In the light of the above, the characteristics of this 
method that differentiate it from the existing ones are:
n  Specific linguistic aims
n  The freedom of the learners regarding their 

negotiation with the topic
n  The video recording as a part of the process, thus 

involving new technologies
n  The watching of the play by the learners

Another innovation of the above proposed process 
attempted by the researcher is its being designed on the 
basis of the Task Based Framework (Willis, 1990; Willis, 
1996) being considered as the most suitable basis 
for a drama based syllabus, since according to Willis 
(1996) “it provides opportunities for both spontaneous 
and planned speaking and writing, providing learners 
with the motivation to improve and build on whatever 
language they already have.
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2Transforming the classroom into a drama lab
The main aim of the new approach is to blaze a trail 

towards a transformation of the existing situation 
in education which demotivates learners to a new, 
alternative school attractive to both learners and 
teachers. The term drama lab itself reveals that the 
nature of such an undertaking is going to have an 
experimental character, constituting the backbone of 
this transformation. Towards this end, it is not implied 
that a special room is going to be used, since the drama 
practice is going to be implemented in the classroom. 
However, turning the classroom into a drama lab 
requires a transition from the traditional classroom 
to an alternative teaching environment the main 
characteristics of which are its experiential character, 
the use of props and the implementation of drama 
techniques during the whole process.

  

The new approach as a means towards the development 
of the learners’ linguistic competence.

In the proposed drama practice  the learners were 
involved in various  learning to speak activities�  (West, 
2000) designed on the basis of Johnson’s and Nation’s 
criteria some of which, according to West,  possessed 
the feature of communication based on the transmission 
of a message ( free class discussions in the circle, pair 
and group work activities deciding on the characters and 
the plot of the story, while others the feature of loose 
control requiring the use of specific expressions (making 
comparisons, agreeing, etc).  

In particular, the problem solving activity of creating 
the conflict map and the resolution map of the story 

2.  Relates to activities which engage Ls in spoken interaction in 
order to achieve fluency in the spoken language.

the students were involved in was based on Nation’s 
roles and outcomes principles. In the same vein, hot 
chair drama technique as well as note taking during 
the analysis phase based on Johnson’s information 
transfer principle. The use of specific expressions 
during improvisation aimed at offering contextualized 
practice (Hedge, 2000). In general, all the speaking 
activities were carefully planned to provide a purposeful 
and meaningful context for communication, based 
on what Hedge calls “personalizing language”. Under 
this respect, the implementation of the new drama 
approach in the classroom, aimed at providing learners 
with extra real life opportunities to use the oral form of 
the language, which according to Baldwin and Fleming 
(2007) is “communication in the here and now”, thus 
contributing to the improvement of their speaking skill.

The new approach as a means towards the development 
of social, cognitive and affective aspects of the students’ 
personality

Although the focus of the new proposed method 
of drama-based teaching is on the improvement of 
the speaking and writing skills, being considered the 
cornerstone of communication, the essence of the 
implementation of such a practice lies on the development 
of the learners’ personality. In fact, this is the way 
through which transformation of the existing educational 
reality will have to go through. Drama is undoubtedly an 
invaluable tool towards this direction, since according to 
Baldwin and Fleming (2007) “it provides a particularly 
powerful methodology for developing the teaching and 
learning of literacy in a broader sense” covering all the 
aspects of communication and understanding. According 
to the same authors, drama offers the learners the 
opportunity to respond in a number of ways:
n  Socially
n  Intellectually
n  Physically
n  Emotionally
n  Morally
n  Spiritually
n  Culturally

The social dimension of drama was first highlighted 
with Vygotsky and Bruner’s views mentioned in previous 
chapters. According to Bolton (1984) it is considered as 
a “social event” in the sense that it is based on the sharing 
of the dramatic exploration of a theme. Similarly, Carroll 
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(1988) perceives of drama in education as a force that 
can lead to the cognitive, social and emotional learning. 
Being a group activity it helps learners acquire a sense 
of identity and belonging, which is of crucial importance, 
especially in the early period of puberty, during which, 
as Lewis and Rosenblum (1975) point out “groups are 
a means of establishing identity and gaining confidence”. 
Similarly, to Woodey, (1992), the importance of the 
dramatic art in education is beneficial, since it has the 
power to turn learning into a social event. Moreover, 
“students get acquainted to social rules, power, control 
and negotiation” (Bolton, 1979) so as to become 
responsible and form critical conscience, which, according 
to Freire (as cited in Grollios, 2005) should be one of the 
main aims of the curriculum, leading to a transformative 
pedagogy (Freire, as cited in Gadotti, 1996).

Moreover, drama can act as a means of developing the 
cognitive and affective aspects of learners’ personality as 
well. Despite the misconception that feeling is separated 
from thought, according to Mc Gregor, Tate & Robinson 
(1997), “the cognitive and affective development are 
completely interlinked”. As Brown tells us: “We have a 
mind. We have feelings. To separate the two is to deny 
all that we are. To integrate the two is to help us realize 
what we might be”. ( as cited in Moscowitz, 1978). In 
the light of the above, both the cognitive and affective 
aspects of the learners’ personality can be enhanced 
through drama practice in class. Involved in group work, 
the students are given the chance to explore their ideas 
and emotions and through this process develop ways of 
expressing them. According to Cummins (1986) drama 
in education through role-playing and enactment, helps 
students realize the multiple roles that they have in life 
thus being led to a better understanding of themselves 
through interaction and the investigation of their feelings 
towards the other members of the group. According to 
the same author, it is through this process that a person 
can grow and develop as a human being.

The findings of the research
The findings of the statistical analysis of the two 

evaluation questionnaires as well as the data emerging 
from the classroom observation list and the students’ 
impressions showed that the learners’ opinion 
concerning the effectiveness of the implementation of 
the new practice regarding the improvement of the skills 
of writing and speaking as well as their social, cognitive 

and affective development have positively altered. 

The results of the in-class observation concerning 
the writing and speaking skills seemed to coincide with 
the students’ answers to the second questionnaire. The 
students seemed to be able to use more adjectives than 
they used to in order to describe a character in their 
oral speech, a fact that is clearly seen in the video of 
the students discussing in a circle about the characters 
they created and the students notes regarding character 
description . Furthermore, as shown during the class 
observation, the learners’ ability to make character 
descriptions seemed to have improved in their oral 
speech as well. Observing their improvisations the 
teacher noticed that they tried to use the expressions 
of agreement and disagreement given to them in order 
to respond to their interlocutor in a very normal, real 
life way, showing that the combination of movement 
and speech led to positive results concerning fluency. 
On the other hand, they were more reserved in using 
expressions of preference and making comparisons, but 
the overall impression was positive, since they seemed 
to be trying to communicate effectively using all the 
language structures they had been given. Regarding the 
writing of the script, the students wrote better dialogues 
than they used to, trying to insert the new language 
structures they had learned. A small but significant 
progress was also observed concerning the use of 
reported speech. 

Classroom observation of all teaching sessions 
concerning the social, affective and cognitive aspects of 
the students’ personality showed that they seemed very 
happy while working together  and that group work, in 
most cases, helped them get on better with each other. 
Concerning the expression of their feelings, the teacher 
noticed that even the most reluctant students expressed 
themselves at some point of the experiment. However, the 
cognitive aspect of the students’ personality could not be 
investigated through classroom observation. Similarly, 
the learners’ impressions after the implementation of 
the new method were more than positive and they even 
suggested all the subjects to be taught in a similar way. 
Some learners wrote:  “For the first time I felt that I 
really belonged to a team” “I improved my writing and 
I also learnt about a great love story!” I learned how to 
express myself. It was fantastic!” “It helped us with the 
relationship between my classmates and me” It was the 
most exciting thing I have ever done at school!”

D R A M A

Apr. - Jun. 2011 ASPECTStoday22 No 30



Conclusion
Affective is effective and through drama a learner-

friendly, supportive, “human” environment can be 
established, changing the stereotypes of the English 
language class, enhancing students’ motivation to 
learn the language. Taking into account the positive 
results of the research conducted, experiments like this 
might constitute the first step towards the integration 
of similar practices in the teaching process leading to 
a wider implementation of drama art in education in 
combination with the use of new technologies, provided 
it is designed on the basis of a well organized framework. 
It is of great importance that drama education should 
find its place in the formal curriculum being considered 

as a teaching approach combining theory to practice 
integrated in the teaching of the majority of subjects. 
Educators should overcome their fears or hesitations 
concerning drama implementation and dare bring drama 
in the classroom relying on the suggestions of the Cross 
curricular framework leading to a “different” school 
based on experiential learning and creativity combining 
art and education. According to Morgan (1997) “ Unlike 
traditional education, which consists of a transference 
of knowledge from knowing teacher to ignorant, passive 
student, a liberating education is “ an act of knowledge” 
and consciousness is “intention” toward the world”  
(Freire, as cited in Morgan, 1997).

D R A M A
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Teaching English in a country whose political and 

financial influence in the modern world is of no great 

importance can be a multifaceted challenge.  In 

extreme cases, the teacher of English is the medium 

or rather the mediator between two cultures that 

may be in a state of mutual distrust and prejudice or 
even in conflict.  In milder cases, when the teaching 
of English takes place in a cultural framework, which 
bears resemblance to that experienced by native 
speakers of English, the challenge is less intense.  
Such is the case of Greek learners who share with 
the English within the broader European framework 
a set of similar cultural values—which more or less 
reflect the European vision and ideals—in fields 
such as politics, ethics, education, sciences, arts and 
everyday living.  However, even in this case, teaching 
Greek students the English language still constitutes 
a problem which should be resolved and handled 
prudently as these values are manifested, expressed 
and experienced differently in the corresponding 
countries.

It goes without saying that language proficiency 
and command that cover a wide spectrum of 
communicative and grammatical competence must 
be the final goal and the desideratum of any foreign 
language class, but teachers should realize the 
importance of enriching their lessons with cultural 
traits.  The incorporation of culture is not just another 
teaching method; culture should be an integral 
part of language teaching and learning as it is the 
epitome of communication between speakers of 
different languages. “Culture and communication are 
inseparable because culture not only dictates who 
talks to whom, but what, and how the communication 
proceeds, it also helps to determine how people 
encode messages, the meanings they have for 
messages, and the conditions and circumstances 
under which various messages may or may not 
be sent, noticed or interpreted…Culture…is the 
foundation of communication.” (Samovar, Porter & 
Jain, 1981: 24) 

Thus, if language teachers wish to be efficient in 
their role, they should be knowledgeable mainly 
about their own national culture, at least about the 
ways their culture is experienced and manifested 
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An invaluable  cultural means of 
teaching and studying English

GARIFALLIA SYRIGOU-DORIZA

Abstract
Teaching English in a non-English speaking country 
is a serious task and a potentially thorny

issue in that the language teacher is faced with a 
multifaceted, challenging process during which 
emerge various side issues that affect the main 
purpose that a language course should serve—that 
of a deep knowledge and proficient command of 
the target language. 

At a time when commercial market demands take 
precedence over educational issues and the 
teaching of English aims at the acquisition of 
certificates at the expense of a profound knowledge 
and understanding of the language, it is more than 
imperative that language teachers exert pressure 
on all experts and authorities involved in the 
educational process to stop this practice, which 
reduces the teaching of English to a merely 
functional purpose, and try to turn it in the direction 
of incorporating culture into language teaching.  
Culture can be used as an effective educational 
weapon that raises the teaching of English to a 
‘student-centered’ status.  A vehicle which will 
enable language teachers to introduce culture and 
use it as a probing tool in the study of the target 
language is literature.



in various fields.  At the same time, they should be 
well equipped with awareness of the culture of the 
people whose language they teach and of the way it 
manifests itself on various occasions. A culturally-
literate teacher has the potential of turning cultural 
awareness into an invaluable teaching and learning 
tool whose use will enliven classroom teaching.

However, teachers should also have recourse to 
their own devices since “ the commercial market 
today does not seem to have a universally applicable 
intercultural communication (IC).” (Straub, 1999:2).  
By employing their own devices, language teachers 
can turn each lesson in the direction of intercultural 
communication, that is, they can encourage their 
students to study, juxtapose and compare both 
cultures—Greek and English in this case. 

Intercultural communication is a constant 
interactive process of ‘dialogue’ and of mutual 
exchange of ideas and experiences, an ‘interplay’ 
which facilitates the learning process. Today, 
more than ever, the significance of intercultural 
communication—between two established and 
acknowledged cultures—as a cornerstone in a foreign 
language class should be stressed and is imperative 
as various subcultures threaten to shatter the fragile 
surface of linguistic uniformity and cause more 
confusion.  It is evident that beneath the seemingly 
calm surface of linguistic and cultural uniformity in 
each country in the name of globalization—which 
seems to have stifled both the flickering and the 
glaring sparks of dissent—there lies a volcano that 
is on the verge of eruption.  Dissent, intolerance, 
mistrust, revolution—all assert their existence either 
in the form of sociopolitical movements or in the guise 
of ‘tribes’ or subcultures in search of a voice, of an 
identity, sometimes expressed in extreme language 
or ending up in the coinage of a new language on the 
margins of the formally approved one. 

In these circumstances, language teachers should 
motivate their students to familiarize themselves 
first with the established and acknowledged English 
culture before they embark upon the tempting yet 
unsafe journey into the luring mysteries of linguistic 
subcultures. Within this hazy and unsteady social 
and linguistic framework, any teacher who teaches 
English has another challenge to meet—to try to 
bring together two cultures which share the same 

perspective but at a certain moment in history can 
be diametrically opposed.  Many an educator has 
stressed the crucial role of culture in teaching  which 
can be the acceptance and respect of otherness. 
“Culture seems to be at the core of ESL/EFL 
teaching.  In fact, in its daily practices, [ESL/EFL 
teaching] is conducted by definition at the meeting 
point between two or more cultures and owes its 
very existence to difference and to ongoing contact 
between cultural Others.” (Johnston, 1999: 276).  
In order to achieve this goal, which transcends 
the mere teaching of linguistic formalities and of 
grammatical typicalities, the teacher ought to aim at 
a broader, more ambitious target:  the emergence of 
culture as a bridge which facilitates the crossing of 
traveller-learners over the foamy waters of prejudice 
and discrimination.  

At this point, a question arises that concerns the 
nature and definition of culture and demands a clear 
answer which can support our argument in favor 
of its use in the classroom. If  culture is defined in 
simple human terms, it can be said that “it focuses 
on the way a social group represents itself and others 
through its material productions, be they works of art, 
literature, social institutions, or artifacts of everyday 
life, and the mechanisms for their reproduction and 
preservation through history.”  (Kramsh, 1996:1).  
Another definition which adds an  anthropological and 
ethnological dimension states that “culture includes 
all of the rules for appropriate behavior which are 
learned by people as a result of being members of 
the same group or community.” (Saville-Troike, 
1978:1).  To elaborate on this point, it can be argued 
that culture can be the “ground of meaning,” i.e. the 
attitudes and beliefs, ways of thinking, behaving and 
remembering shared by members of that community 
(Nostrand, 1989:51).  These definitions of culture 
seen from different perspective are indicative of  its 
breadth and prove that it embraces abstract ideas 
and definite or tangible aspects of life.  

Culture then is a multifaceted concept that is 
always in progressive motion, development, even 
revision and as such it cannot be interpreted and 
used in a one-dimensional way. Thus, one may 
wonder to what extent a teacher of English—whose 
mother tongue is not English—is well-equipped and 
trained to deal with such a broad, complicated and 

ASPECTStoday 25Apr. - Jun. 2011No 30

L I T E R A T U R E  -  C U L T U R E



intractable issue such as culture and which aspect 
of it can be effective and instrumental to address a 
class.  Since it is humanly impossible to introduce 
all aspects of culture to a foreign language class, 
then a viable solution could be the incorporation 
of literature teaching. Another definition of culture 
which seems to serve this purpose is the one 
which claims that: “In addition to history and social 
science, culture is therefore also literature, for it is 
literature that opens up ‘reality beyond realism’ and 
that enables readers to live other lives by proxy.”  
(Kramsch, 1996:2)  Moreover, there are four 
traits which make literature an invaluable means 
in the direction of language teaching.  These are: 
authentic material, cultural enrichment, language 
enrichment and personal involvement  (Collie and 
Slater, 1990:3). Literature encompasses many and 
diverse types of intellectual fruits: high-brow works 
of art and low-brow trivia of everyday life, as well 
as anything that is indicative of a people’s outlook 
on life.  Literature acts as a compass for teachers of 
English as it leads them to a trove of insights into the 
culture of which the target language, English in this 
case, is a vehicle.  Those insights can elucidate and 
illuminate different attitudes, mentalities, responses 
to events and phenomena and constitute a priceless 
value system.  It is evident that, “…teaching culture 
means to bring to our learners’ conscious the latent 
assumptions and premises underlying their belief 
and value systems.” (Humphrey, 1997:242).

When foreign language teachers employ literature 
as a cultural and educational means in order to put 
into juxtaposition, compare, analyze or even reconcile 
the two different cultures that L1 (Greek) and L2 
(English) represent, it is vital that they should not 
stress the superiority of one culture over the other 
but tempt students into overcoming such artificial 
stumbling blocks and urge them to recognize and 
respect the quality of being different, yet of being 
equally important in the course of human history.  In 
Saville-Troike’s opinion “The task is to teach about 
the second culture, and how to operate within it 
effectively—without requiring changes in students’ 
cultural identity and loyalty—and to develop positive 
feelings about both cultures” (1978:12).  Moreover, 
incorporating culture in the form of literature while 
teaching English can be very instrumental in helping 
students to shatter and dispel certain stereotypes 

about other cultures that have long ceased to be 
considered humorous or indicative of good taste, to 
overcome bigotry and to redefine their own stance 
towards others.

A prerequisite that teachers of English ought 
to set themselves and their students is, at least, a 
basic knowledge of their own culture before setting 
out on the adventurous trip into the introduction, 
comparison, analysis and understanding of the target 
language culture.

Consequently, better equipped and more secure, 
students and teachers can all proceed to the next 
crucial step which is understanding the culture 
of others.  “Our next objective is more daunting: 
to create an awareness of the building blocks 
of our particular worldviews in relation to other 
worldviews.  Our purpose is to foster a certain 
degree of understanding of the target culture from 
an insider’s perspective—an empathetic view that 
permits the student to accurately interpret foreign 
culture behaviors.” (Straub, 1999:4).  

It should be stressed here that the role of literature 
as a cultural medium and educational technique 
in teaching English to non-English speakers is 
crucial and can have an inexhaustible potential 
and dynamics.  The authenticity and universality of 
literature enable it to transcend linguistic obstacles 
and focus on a great range of real-life situations and 
feelings such as love, hate, abandonment, betrayal, 
war, destruction, death as well as worldwide issues.  
The language students will discover how feelings are 
experienced and expressed, and crises are handled 
by the English speaking characters in literary texts 
and by delving into an analysis  and elaboration of 
the various subtle meanings which are indirectly 
suggested, they can be involved into a constructive 
discussion whose core will be language enrichment.  
So broad is its caliber that literature deserves a 
status of autonomy, and not one of subservience.  

“Rather than being a fifth adjunct to the four skills 
(reading, writing, speaking  and listening), culture 
can best find its expansion through the medium of 
literature.” (Thanasoulas, 2001:12). 

At this point a question arises as to the type 
of literature that can be employed in a foreign 
language class so as to serve its purpose effectively 
and creatively.  Many criteria should be taken into 
consideration such as the students’ age, interests, 
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cultural and linguistic background, the era lived in, 
the dominant trends in literature, and, above all, the 
certainty that a literary text should provide students 
with food for thought and good entertainment. 

Therefore, literature should be included in the 
language curriculum as an autonomous unit 
regardless of the fact that there are many serious 
questions which, if left unanswered, can make its use 
problematic.  Some of them can be the content of the 
literary text itself, its pedagogical scope and function, 
the teacher’s good knowledge of the text, the use 
of reliable sources about the text, its analysis and 
merits and, last but not least, the training of teachers 
so as to be eligible for functioning as culture bearers.

It is true that even nowadays the teaching of English 
in Greece is ‘certificate-orientated’ rather that 
‘culture-orientated’, something that can be justified 
to a certain extent as this trend is dictated by labor 
and commercial market demands.  The young Greek 
citizens of the present and of the immediate future 
have to be speakers of ‘decent’ English and language 
proficiency certificate holders in order to be eligible 
for positions in the domestic and in the international 
labor market.  Since this is the dominant trend in 
Greek reality, little or no attention is paid to the 
cultural aspect of language teaching and learning.  
Consequently, as a result, most speakers of English 
do not have a stable basis, a cultural substratum, 
and more often than not, they resemble well-trained 
parrots that repeat set expressions and collocations 
‘coined’ and spoken by people about whom they do 
not have even the slightest idea.  Teaching culture 
by dint of literature can illuminate habits and 
customs, gestures, manners, collocations, idiomatic 
expressions and—most importantly—all types 
of attitudes manifested in situations, which range 
from everyday events to reactions and responses to 
international issues which affect the life of millions 
of people. 

It should be stressed that in order not to let such 
well-intentioned ideas and plans lapse into mere 

wishful thinking, teachers of English must exert 
pressure on the relevant government department, on 
educational boards and authorities in the direction 
of being retrained and capable of instilling their 
knowledge into their students.  If their efforts fail to 
materialize, language teachers can resort to their 
own devices and try to capture the attention of their 
students who will be willing recipients of ‘alternative’ 
teaching, temporarily freed from the bonds of 
grammar and structure, being drawn towards a more 
thought-provoking learning process.
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I have been a connected teacher for the last two 
years. I always liked using whatever technological tools 
were available for my classes but lately I have become 
more interested in how we can use social media for our 
professional development and the good of our students. 
My presentation during the PEKADE event in Larissa 
dealt with these issues.

At the moment the situation of teachers in our 
country, especially state teachers, may seem to be 
dire: apart from our low professional  appreciation from 
society, the cuts in our salaries and the uncertainty 
of where we may have to teach next year, we have to 
deal with increasingly indifferent students and inimical 
parents.

We often go into the classroom and we feel desperate, 
scared or simply bewildered. Our students on the other 
hand feel just bored. I don’t think it is the problem of 
the students. The problem is that we are trying to teach 
a completely new generation in a completely outdated 
way. There are other reasons of course which would 
take more than an article to analyse and explore but 
this is not the aim here. The video by Sir Ken Robinson 
“Changing Education Standards” (available on YouTube) 
explains the situation in a most enlightening way. If 
you are going to watch just one thing this month, this 
is going to be worth attending a couple of professional 
development events. 

What I want to suggest by writing this article is not of 
course a panacea. Whoever promises they have a short 
cut to a successful education is simply lying. As Diane 
Ravitch mentions in her latest book  “…in education 
there are no shortcuts, no utopias and no silver bullets. 
For certain there are no magic feathers that enable 
elephants to fly”.  Becoming more connected will not 
necessarily  make you a better teacher. But there is 
good chance that it will. And I am certain you will feel 
less isolated and less desperate. If not for any other 
reason because you will see that your doubts, your 
worries and your problems are shared by thousands 

of teachers all over the world in various educational 
contexts. 

My main idea is that what makes our school lives richer 
and more rewarding is the relationships we form. With 
our students and other teachers. In consequence, now 
that the whole world is open and available to us from 
the comfort of our own home (of my kitchen for me), it 
is a real pity not to take advantage of the opportunity. 

Unfortunately we are not used to this culture of 
opening up and sharing. Most of us are suspicious of 
the connected world and we are always thinking “what’s 
in it for me?” Well, trust me, there’s a lot. Once you 
become a little bit more extrovert and decide to share 
your feelings and part of your work, good things will 
start rolling your way. Good examples of how this 
collective culture works are the various sites of lesson 
plans and ready made worksheets and tests available to 
us all. All this material is the work of dedicated teachers 
who are willing to share it with you for nothing. Most of 
the times they don’t even get credit for it and they save 
us a lot of work actually. 

So, my suggestion is this: go out there and connect. 
Connect with the teachers at your school, ask them 
what they are working on, ask them to watch one of 
their classes and invite them to one of yours. You will 
be surprised how this friendly observation will make 
you more conscious of your teaching techniques. 
Connect with the teachers in your town or city. Join 
in a teachers union; go to professional development 
events, read their publications. Connect with like 
minded teachers abroad. Especially for us teachers of 
English, the opportunity to link our classrooms with 
other English learning classrooms around the world is 
priceless. Create your own Personal Learning Network 
available at all times, 24/7 and avoid the experience of 
always having a helping hand around. 

There are many ways to do this but I’m going to 
suggest three for a solid beginning. If you are not using 

SUGGESTIONS SUGGESTIONS

Apr. - Jun. 2011 ASPECTStoday28 No 30

A Day in the Life
of a Connected teacher

ANNA VARNA



SUGGESTIONS SUGGESTIONS

twitter, you are missing great fun and interaction. 
Twitter as superficial as it may seem in the beginning 
(a software where you can read people’s reactions 
to the question what is happening ) is a fascinating 
resource where teachers of English may find all kinds 
of material, ideas and people. It will take you a day or 
two to understand the works of it but once you get it, 
the sky is the limit. For total beginners I suggest you 
start at a page like http://www.twitterforeducators.
com/ where you can find all the relevant information 
and then http://eltchat.com/ which is the best way to 
start following and interacting with English teachers 
around the world.

If Twitter seems too much of a hard work for you, 
maybe you can connect through Facebook. Facebook is 
another misunderstood tool and I’m sure it raises red 
flags for a lot of you. Calm down. All the tools depend on 
how we use them. If you don’t want to use FB to connect 
with old classmates, distant cousins and the person you 
used to love in third grade, then don’t. You can use it 
to connect with other educators though, to learn about 
European initiatives, to be the first to be informed on 
events and not depend on your school’s information 
(which is usually problematic if nothing else).  I will 
just mention a couple of FB groups that you may find 
useful: EU educators, English Language Study Group for 
teachers and learners. 

Another way to continue your professional 
development is to start blogging. It is often said that 
most of us Greeks are either poets or writers. Well, now 
you don’t have to wait for the big publishing house to 
take you out of obscurity and send you into stardom: 
you can do it yourself. Whatever you have to say, there is 
an audience out there. Especially if you write in English. 

Blogging is the ideal way to reflect on your teaching , to 
fine tune your ideas, to motivate yourself and others. 
It may be a way to connect with your students or their 
parents, depending on what kind of blog you decide to 
write. There are many platforms out there but Blogger 
and Edublogs are the most comprehensive ones in my 
opinion and ideal for beginners. Our own ΠΣΔ(sch. 
gr)  platform is very informative as well, and all the 
instructions are in Greek. If you just want to read blogs 
in the beginning you will find a treasure of information 
and resources out there. I hope it doesn’t seem too 
much of a promotion if I suggest my own blog (http://
inyourhands.edublogs.org) for a starting point where 
you can find a rich list of other interesting educational 
blogs.

I would also suggest you have a look at the  http://
www.saferinternet.gr/ site because it will give you a 
good overview of what security precautions you need to 
take to protect your students and yourself when surfing 
this brand new world. 

I would like to end this article by saying that different 
people connect for different reasons. There is so far no 
definitive research as to how connecting in the ways I 
have suggested improves our teaching. But if I judge 
from the way it has changed my professional life and 
the lives of people I know, I think we can safely predict 
it is enriching, reflective and enlightening.  
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Άννα Βαρνά: Σπούδασε Αγγλική Γλώσσα και 
Φιλολογία στην Αθήνα και συνέχισε τις σπουδές της 
στο Πανεπιστήμιο του Μάντσεστερ όπου ειδικεύτηκε 
στον τομέα ELT and Educational Technology. 
Δούλεψε για πολλά χρόνια σε φροντιστήρια και 
ιδιωτικά σχολεία και τα τελευταία έξι χρόνια δουλεύει 
στην Πρωτοβάθμια Εκπαίδευση στο νομό Καρδίτσας. 
Γράφει για εκπαιδευτικά θέματα στο inyourhands.
edublogs.org και δραστηριοποιείται στα κοινωνικά 
δίκτυα με σκοπό την προώθηση εκπαιδευτικών 
θεμάτων. 
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Η Πανελλήνια Ένωση Καθηγητών Αγγλικής της 
Δημόσιας Εκπαίδευσης (Π.Ε.Κ.Α.Δ.Ε.)  εκφράζει 
την αντίθεσή της ως προς τον τρόπο μοριοδότησης 
των υποψήφιων Διευθυντών Σχολικών Μονάδων 
Πρωτοβάθμιας και Δευτεροβάθμιας Εκπαίδευσης, 
διότι θεωρεί ότι η ερμηνεία των διατάξεων του νόμου 
3848/2010 (ΦΕΚ 71 τ.Α’) με επακόλουθο το συνεχή 
επαναπροσδιορισμό των απαραίτητων προσόντων 
για τη μοριοδότηση των υποψήφιων Διευθυντών 
Σχολικών Μονάδων αδικούν τους εκπαιδευτικούς 
ξένων γλωσσών και δημιουργούν ανισότητες στο 
χώρο της εκπαίδευσης.

Συγκεκριμένα, η Π.Ε.Κ.Α.Δ.Ε. εντοπίζει τα εξής 
προβλήματα:

α) Ενώ, σύμφωνα με το με αρ. πρωτ. 75451/
Δ2/ΕΞ.ΕΠΕΙΓΟΝ/6-7-2011 έγγραφο του Γ.Γ. του 
ΥΠΔΒΜΘ αναγνωρίζεται η μοριοδότηση με δύο 
(02) αξιολογικές μονάδες στις ΤΠΕ επιπέδου 1 σε 
όλους τους εκπαιδευτικούς, συμπεριλαμβανομένων 
των εκπαιδευτικών κλάδων ΠΕ19-20, η 
πιστοποιημένη γνώση της Αγγλικής με πιστοποιητικά 
γλωσσομάθειας των  εκπαιδευτικών κλάδου ΠΕ06 δε 
μοριοδοτείται με την αιτιολογία πως αποτελεί ειδικό 
προσόν διορισμού (εδάφιο ι, παρ. 2, του άρθρου 13 
του Ν.3848/2010). Αξίζει σε αυτό το σημείο να 
σημειωθεί ότι ως εκπαιδευτικοί Αγγλικής γλώσσας 
διορίζονται οι κάτοχοι πτυχίων Αγγλικής Γλώσσας 
και Φιλολογίας και όχι οι κάτοχοι πιστοποιητικών 

Αθήνα, 11 Ιουλίου 2011

Προς: την Υπουργό Παιδείας, Δια Βίου Μάθησης και Θρησκευμάτων, κ. Διαμαντοπούλου

Κοιν.: 1) την Αναπληρώτρια Υπουργό Παιδείας, Δια Βίου Μάθησης και Θρησκευμάτων, Κ. Γεννηματά

 2) την Υφυπουργό Παιδείας, Δια Βίου Μάθησης και Θρησκευμάτων, κ. Χριστοφιλοπούλου

 3)  το Γενικό Γραμματέα του  Yπουργείου Παιδείας, Δια Βίου Μάθησης και Θρησκευμάτων, κ. 
Κουλαϊδή  

 4) το Γενικό Διευθυντή ΠΕ και ΔΕ, κ. Πασχαλίδη

 5) ΟΛΜΕ

 6) ΔΟΕ

 7) Ένωση Καθηγητών Αγγλικής Δημόσιας  Εκπαίδευσης Βόρειας Ελλάδας – ΕΚΑΔΕΒΕ 

 8) Πανελλήνιες Ενώσεις Καθηγητών Γαλλικής και Γερμανικής Δημόσιας Εκπαίδευσης

ΘΕΜΑ:  Μοριοδότηση των υποψήφιων Διευθυντών Σχολικών Μονάδων Πρωτοβάθμιας  
και Δευτεροβάθμιας Εκπαίδευσης.
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γλωσσομάθειας (πχ. First Certificate, Proficiency, 
ECCE, ECPE, B2 και Γ1 του Κρατικού Πιστοποιητικού 
Γλωσσομάθειας κλπ). 

β) Αναγνωρίζεται η μοριοδότηση με τρείς (03) 
αξιολογικές μονάδες στις ΤΠΕ επιπέδου 2 σε όλους 
τους επιμορφωμένους εκπαιδευτικούς τη στιγμή 
που η διαδικασία επιμόρφωσης στις ΤΠΕ επιπέδου 
2  δεν εφαρμόστηκε ισότιμα και αμοιβαία για όλους 
τους κλάδους των εκπαιδευτικών, εξαιρώντας 
συγκεκριμένους κλάδους (συμπεριλαμβανομένων και 
των εκπαιδευτικών ΠΕ06) από τη δυνατότητα ισότιμης 
συμμετοχής και ως εκ τούτου της  μοριοδότησης στις 
κρίσεις των υποψήφιων Διευθυντών.

γ) Οι διευκρινίσεις ως προς τη μοριοδότηση των 
υποψήφιων Διευθυντών κατά τη διάρκεια των 
κρίσεων δημιουργούν προβλήματα στο έργο των 
ΠΥΣΠΕ και ΠΥΣΔΕ. Ο συνεχής επαναπροσδιορισμός 
των τελικών αξιολογικών πινάκων όχι μόνο δε 
διασφαλίζει, αλλά καταργεί την εγκυρότητα, την 
αξιοπιστία και την αντικειμενικότητα της συνολικής 
αξιολογικής διαδικασίας. 

Η Π.Ε.Κ.Α.Δ.Ε. υποστηρίζει σθεναρά ότι οι βασικές 
ελλείψεις και παραλείψεις των νομοθετικών διατάξεων 
και οι λανθασμένες πρακτικές εφαρμογής κριτηρίων 
για την αξιολόγηση των νέων Διευθυντών δεν 
προάγουν, στo πλαίσιο των στόχων του νέου σχολείου, 
την ισότιμη πρόσβαση όλων των εκπαιδευτικών 

στη διαδικασία επιλογής, καλλιεργούν διακρίσεις 
σε βάρος των διαφόρων κλάδων, δημιουργούν 
ανταγωνισμό ανάμεσα στους εκπαιδευτικούς των 
διαφόρων ειδικοτήτων  και θέτουν υπό αμφισβήτηση 
τον αντικειμενικό, ενιαίο τρόπο επιλογής και 
πρόσληψης Διευθυντών Σχολικών Μονάδων. Οι 
ανισότητες που δημιουργούνται ενδεχομένως να 
οδηγήσουν σε μελλοντικές δυσλειτουργικές Σχολικές 
Μονάδες όπου το κύρος και ο ρόλος του Διευθυντή 
θα αμφισβητούνται καθημερινά ενώ ταυτόχρονα 
θα επηρεάζεται αρνητικά και η συνεργασία μεταξύ 
εκπαιδευτικών διαφόρων κλάδων. 

Κλείνοντας την παρούσα ανακοίνωση, η 
Π.Ε.Κ.Α.Δ.Ε. τονίζει για μια ακόμη φορά την 
αναγκαιότητα της μοριοδότησης της πιστοποιημένης 
γνώσης ξένης γλώσσας σε εκπαιδευτικούς που 
τη διδάσκουν και είναι κάτοχοι πιστοποιητικών 
γλωσσομάθειας, τα οποία δε χρησιμοποιήθηκαν 
για το διορισμό τους στη Δημόσια Εκπαίδευση. 
Επιπλέον επισημαίνει ότι η πιστοποίηση γνώσης στις 
ΤΠΕ σε επίπεδο 2 θα πρέπει να μοριοδοτηθεί μόνο 
όταν θα έχουν οι εκπαιδευτικοί όλων των κλάδων 
τη δυνατότητα επιμόρφωσης και πιστοποίησης στις 
ΤΠΕ σε αυτό το επίπεδο. Τέλος, η διασφάλιση της 
ισονομίας προϋποθέτει τον καθορισμό ενός ενιαίου 
και αξιόπιστου συστήματος μοριοδότησης,  αφού 
ληφθούν υπόψη οι ιδιαιτερότητες του κάθε κλάδου.  

Με εκτίμηση,

Για το Δ. Σ. της  Π.Ε.Κ.Α.Δ.Ε.

 Ο Πρόεδρος Η Γεν. Γραμματέας      

 ΚΟΣΜΑΣ ΒΛΑΧΟΣ ΚΩΝΣΤΑΝΤΙΝΑ ΚΩΤΣΗ
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Η ΠΕΚΑ∆Ε εν δράσει... 
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Εγγραφή μέλους

Η Συνδρομή των μελών για το έτος 2011 είναι 30 ευρώ. 

Στο ποσό αυτό συμπεριλαμβάνεται και η αξία των τεσσάρων τευχών του AspectsToday.

Μπορείτε να καταθέσετε τη συνδρομή σας στην ΤΡΑΠΕΖΑ ΠΕΙΡΑΙΩΣ στον αρ. λογ/σμού 5081-053424-676 (υπόψη Κοσμά 
Βλάχου, Ιωάννας Ψίνα) δηλώνοντας απαραιτήτως και το όνομά σας. 

Σας παρακαλούμε να μας ενημερώνετε για κάθε αλλαγή στη διεύθυνσή σας, για να είναι δυνατή η επικοινωνία μας, στο 
info@pekade.gr ή στα γραφεία της Ένωσης στη Χαρ. Τρικούπη: 210 3619500 (κάθε Τετάρτη 10:00-14:00) 

Παρακαλούμε, επίσης, να συμπληρώσετε την παρακάτω Φόρμα Εγγραφής και να την στείλετε μαζί με το αποδεικτικό 
πληρωμής στην ηλεκτρονική διεύθυνση της Π.Ε.Κ.Α.Δ.Ε. (info@pekade.gr) ή στο φαξ (210 3619500) με τα πλήρη στοιχεία 
σας προκειμένου να μας διευκολύνετε στην ολοκλήρωση του μητρώου των μελών.

 Ονοματεπώνυμο: 

 Διεύθυνση: 

 Τ.Κ. :

 Πόλη: 

 Τηλέφωνο (σχολείου): 

 Τηλέφωνο (οικείας): 

 Τηλέφωνο (κινητό): 

 Ηλ. Διεύθυνση: 

 Καθηγητής/τρια Δημοτικού: 

 Καθηγητής/τρια Γυμνασίου: 

 Καθηγητής/τρια Λυκείου: 

 Καθηγητής/τρια ΕΠΑΛ/ΕΠΑΣ: 

 Άλλο: 

Παρακαλούμε να τακτοποιήσετε τη συνδρομή σας για το 2011
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D e v e l o p i n g  a c t i v i t i e s  f o r  d i f f e r e n t i a t e d  i n s t r u c -

K A Λ Ε Σ Μ Α
ΣE HMEPIΔA ΤΟΝ OKTΩBPIO ΤΟΥ 2011
«Empowering Language Teaching and Learning»

H  ΠΕΚΑΔΕ διοργανώνει ημερίδα με τίτλο: « Empowering Language Teaching an Learning», 

τον Οκτώβριο 2011 στην Αθήνα με θέματα που αφορούν στην καθημερινή εκπαιδευτι-

κή πρακτική. Η ημερίδα θα περιλαμβάνει  εισηγήσεις καθώς και βιωματικά εργαστήρια.

Το κεντρικό μας ζήτημα θα είναι η ενδυνάμωση των συναδέλφων στο πλαίσιο της 

εκπαιδευτικής  διαδικασίας και των σύγχρονων παιδαγωγικών πρακτικών. Οι 

κεντρικοί θεματικοί άξονες της ημερίδας θα είναι: 

✓ Αξιολόγηση μαθησιακού – διδακτικού υλικού

✓ Εναλλακτικές μορφές αξιολόγησης μαθητών

✓ Πολυγραμματισμοί και ΤΠΕ

✓ Εκπαίδευση και Πολιτισμός

✓ ΠΕΑΠ

✓ Σύγχρονες μεθοδολογικές προσεγγίσεις.

ΚΑΛΕΣΜΑ: Παρακαλούμε θερμά να καταθέσετε περίληψη με τις προτάσεις σας 

έως 30 Αυγούστου 2011, στην ηλεκτρονική διεύθυνση: info@pekade.gr



D e v e l o p i n g  a c t i v i t i e s  f o r  d i f f e r e n t i a t e d  i n s t r u c t i o n  i n  J u n i o r  H . S .  c l a s s e s

Το ASPECTStoday, περιοδικό που εκδίδεται 4 
φορές το χρόνο με την ευθύνη της Πανελλήνιας 
Ένωσης Καθηγητών της Δημόσιας Εκπαίδευσης 
(ΠΕΚΑΔΕ), φιλοξενεί ποιοτικές συνθετικές 

εργασίες ,  μελέτες και  παρουσίαση ερευνών 
εκπαιδευτικού περιεχομένου στα Αγγλικά και στα 
Ελληνικά.  Ιδιαίτερο εκδοτικό ενδιαφέρον παρουσιάζουν 
τα άρθρα εφαρμογών, μεθοδολογίας και διδακτικής 
που άπτονται σύγχρονων προσεγγίσεων. Το περιοδικό 
απευθύνεται στους μαχόμενους εκπαιδευτικούς, τα 
στελέχη όλων των βαθμίδων της εκπαίδευσης καθώς 
και ερευνητές.

Τα άρθρα δε θα πρέπει να ξεπερνούν σε έκταση τις 
7 σελίδες (3500) λέξεις, μεγέθους Α4 (συμπε-
ριλαμβανομένων των βιβλιογραφικών αναφορών και 
των παραρτημάτων). Το περιοδικό διατηρεί το δικαίωμα 
να επιστρέφει άρθρα που υπερβαίνουν αυτό το όριο 
των σελίδων. Η κάθε σελίδα θα πρέπει να είναι μεγέθους 
Α4 με  γραμματοσειρά Times New Roman, μέγεθος 11. 
Η πρώτη σελίδα περιλαμβάνει ένα σύντομο τίτλο του 
άρθρου, το όνομα και την ιδιότητά του συγγραφέα και  
την ηλεκτρονική του διεύθυνση. Μία σύντομη περίληψη 
του άρθρου (περίπου 100-150 λέξεις)  με λέξεις-κλειδιά 
πρ οτά σ σ ε τα ι  το υ  άρ θ ρ ο υ.  Έ ν α ς  κα τά λογ ο ς 
βιβλιογραφικών αναφορών ακολουθεί μαζί με μία πολύ 
σύντομη βιογραφική σημείωση του συγγραφέα στο 
τέλος του άρθρου.

Συνιστάται στους συγγραφείς και στους συνεργάτες 
του περιοδικού τόσο για τις βιβλιογραφικές αναφορές 
όσο και για τη συγγραφή και διόρθωση των άρθρων 
γενικότερα, να ακολουθούν τις Οδηγίες συγγραφής 
επιστημονικών εργασιών του A.P.A. (Publication Man-
ual of the American Psychological Association).

Τα άρθρα κρίνονται από τη Συντακτική Επιτροπή 
του Περιοδικού (εξωτερικούς αξιολογητές και μέλη 
του Διοικητικού Συμβουλίου της ΠΕΚΑΔΕ), η οποία και 
αποφασίζει για την τελική δημοσίευσή τους.

Τα πρώτα δοκίμια των άρθρων αποστέλλονται στους 
συγγραφείς προς διόρθωση.

Ο κατάλογος βιβλιογραφικών αναφορών, ο οποίος 
περιλαμβάνει όσες παραπομπές χρησιμοποιήθηκαν 
παρατίθεται στο τέλος του άρθρου ενιαία, μαζί 
ελληνόγλωσση και ξενόγλωσση, ως εξής (A.P.A. 1994):

Βιβλιογραφία για το AspectsToday
ΓΙΑ ΒΙΒΛΙΑ
Hernstein, R.J. & Murray, C. (1994). The bell curve: Intel-
ligence and Class structure in American life. New York: 
Free Press.

ΓΙΑ ΠΕΡΙΟΔΙΚΑ
Serlin, R.C.,&Lapsley, D.K. (1985). Rationality in psycho-
logical research: The good- enough principle. American 
Psychologist, 40, 73-83. 

Τα άρθρα αποστέλλονται στην ηλεκτρονική 
διεύθυνση: info@pekade.gr

Οδηγίες προς τους συγγραφείς
       άρθρων για το ASPECTS today
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Help PEKADE grow!
2010 was an exciting academic year for PEKADE: we were involved in many of the 
initiatives which are shaping language teaching and teacher development; we started new 
PEKADE networks countrywide and worldwide.

2011 is all set to be an even better year. It's the perfect time to build a bigger, improved 
Association for language learning-and we would like to ask for your help in doing it.

We know from the feedback we receive how much you value your PEKADE membership, 
and we'd like you to know how much we value you.

We all can benefit from everything the Association has to offer.

Did you know that most colleagues when asked why they hadn't joined PEKADE yet, they 
replied “Because I wasn't asked”?

We would like all PEKADE members to ask non-members that question more often. 

Discover how PEKADE can help you…
•   You can become a member if you offer 30 Euros a year, less than 3 euros  

a  month

•   You can receive our quarterly periodical ASPECTStoday at your home address

•   You can participate in our seminars and conferences four times a year

…and boost your career and your performance as a teacher today 
call (210) 3619500

email: info@pekade.gr

visit: www.pekade.gr

A new PEKADE 
member!!!

Αggeliki Politi has just joined 
PEKADE, and is now a Board member 
of our Association!

PEKADE’s friendly yet professional 
approach means that teachers can call us at 
any time for information or support. We’re 
here so that members get the help they 
need exactly when they need it

...so happy 
to be a Pekade 

member...
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Η Πανελλήνια Ένωση Καθηγητών Αγγλικής 
της Δημόσιας Εκπαίδευσης (Π.Ε.Κ.Α.Δ.Ε.) 
επιθυμεί, μέσα από μια σύντομη τοποθέ-

τηση σχετικά με το ζήτημα της κατάργησης επι-
λογής δεύτερης ξένης γλώσσας σε Δημοτικά 
Σχολεία και Γυμνάσια, να εκφράσει την εκτίμηση 
και τη συμπαράστασή της προς τους συναδέλ-
φους των υπόλοιπων Ενώσεων Ξένων Γλωσσών 
αναγνωρίζοντας τη συνολική προσφορά τους 
στη Δημόσια Εκπαίδευση. Οι αυξημένες εργασι-
ακές και κοινωνικές απαιτήσεις της παγκοσμιο-
ποιημένης πραγματικότητας στην οποία ζούμε 
καθιστούν απαραίτητο εργαλείο την κατάκτη-
ση περισσότερων από μιας ξένων γλωσσών, γε-
γονός που θα εφοδιάζει αφενός τους μελλοντι-
κούς πολίτες με τις απαραίτητες γνώσεις και δε-
ξιότητες για τη μετέπειτα κοινωνική τους ζωή 
και επαγγελματική τους σταδιοδρομία κι αφετέ-
ρου θα ενισχύει και θα προωθεί την αξία του σε-
βασμού απέναντι στις πολιτισμικές και γλωσσι-
κές ομοιότητες και διαφορές των κρατών μελών 
της Ευρωπαϊκής Ένωσης.  

Συγκεκριμένα η Π.Ε.Κ.Α.Δ.Ε. θεωρεί πως η 
απόφαση κατάργησης επιλογής της δεύτερης 
ξένης γλώσσας (Γαλλικής, Γερμανικής, Ισπανι-
κής, Ιταλικής τόσο στην Πρωτοβάθμια όσο και 
στη Δευτεροβάθμια Εκπαίδευση):

α)  δεν ευνοεί την ανάπτυξη και ευόδωση των 
βασικών παιδαγωγικών στόχων του εγγραμ-
ματισμού, της πολυγλωσσίας και της πολυ-
πολιτισμικότητας που οδηγούν στην απόκτη-
ση χρήσιμων γνωστικών και κοινωνικών δε-
ξιοτήτων σε διαφορετικά γλωσσικά και πολι-
τισμικά περιβάλλοντα της σύγχρονης κοινω-

νίας.  Κατ’ επέκταση, δεν επιτυγχάνεται η συ-
νέχεια, συνοχή και προοπτική της Ευρωπαϊ-
κής διάστασης της παρεχόμενης ξενόγλωσ-
σης εκπαίδευσης.  

β)  δεν ενισχύει την ικανότητα του μαθητή να 
χρησιμοποιεί τις ξένες γλώσσες ως απόδειξη 
της αυτενέργειας και αυτονομίας του που θα 
του επιτρέψουν να αναπτύξει πολλαπλές δε-
ξιότητες και να ανακαλύψει έναν εναλλακτικό 
τρόπο για να «μαθαίνει πώς να μαθαίνει» στη 
δια βίου εκπαίδευσή του. 

γ)  δε λειτουργεί συμπληρωματικά με την από-
κτηση και Πιστοποίηση γνώσης για την Αγ-
γλική Γλώσσα που σε συνδυασμό με την ικα-
νότητα χρήσης νέων τεχνολογιών θα κατα-
στήσουν τους μελλοντικούς πολίτες επαρκώς 
προετοιμασμένους να εργασθούν σε εργασι-
ακά και κοινωνικά περιβάλλοντα αυξημένου 
ανταγωνισμού. 

Κλείνοντας, η Π.Ε.Κ.Α.Δ.Ε. θέλει να υπογραμ-
μίσει πως η απόφαση κατάργησης της επιλο-
γής δεύτερης ξένης γλώσσας όχι μόνο δεν προ-
άγει τους παραπάνω εκπαιδευτικούς, παιδαγω-
γικούς και κοινωνικούς στόχους αλλά επιπλέον 
θίγει το δημόσιο χαρακτήρα της παρεχόμενης 
εκπαίδευσης και αναμφισβήτητα προκαλεί λει-
τουργικά και θεσμικά προβλήματα στους κλά-
δους των ξενόγλωσσων συναδέλφων ενώ στρέ-
φει τελικά γονείς και μαθητές προς την ιδιωτική 
ξενόγλωσση εκπαίδευση. 

Για το Δ. Σ. της  Π.Ε.Κ.Α.Δ.Ε.

Η θέση της Π.Ε.Κ.Α.Δ.Ε.
για το θέμα της επιλογής δεύτερης 
ξένης γλώσσας στην Πρωτοβάθμια
και Δευτεροβάθμια Εκπαίδευση 


